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Bac grOund

In recent years,edudatian'has experienCed numerous alterationS in the

methods espoused in teacher preparation Kograms because of increased attention

to individualized" instruction and competency based teacher education. These'

,changes haVe in'part, been influenced bY'the emphasis placed on teacher

accountability in public schools. Improving the qual4ty of teaching and

teachers rest primarily with the college designed instructional, prograMs and

personnel who have been vested with the responsibility of producing competent

and effective teachers. An outgrowth Of the emphasis on accountable teaching

has been the development of techniques which attempt to assess the skills and
41.

capabilities of the'teacher. Research in teacher educalibn has increased

dramatically, but to date no single method has'been *determined to be the most

effective technique to foster learning (Sandefer, & Bressler, 1972). This

research has demonstrated, however, that assessment of the teacher is the most

direct measure of the educational programoutcome; since the teacher is a

manifestatiOn of the goals and objectives established for the program.. There-

fore, results obtained from evaluations of teachers (1-elf-reports and lipervior

reports) uld be included in programmatic decisions related to the prepara-

tion th y experieved in becoming certified (Turner, 1974). Su)lh information
. ,

may be gained through a follow-up-survey of recent g'raduates:, Implementing

thig.,strategy after a semester or more of teaching provides the recent

graduate ail'opportunity to apply the,skills and content stressed in their

,preservice'fteparatich. With "real world" experience, the graduate is in

'.0 .

a more tenable position to crtcally assess the value ot the program Objectives

. and the effectiveness of his eecent pedagogical preparatiori.

This feedback provides program staff with.qualitative ratings af the pro-

gram, actual classroom needs of the'teacher, and insightS of skills required

in the *classroom which may not have been stressed-1)Y the existing,courseWork.
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.

Corresponding information can be requested from the immediate supervisor of ,

the'graduate based'on.hcS performance. Numerous educational programs have been

e4,4111ated.w4h follow-ui studies, e.g., status of high school graduates (Welch, .

tind6loom and Elahaven,,1971)", graduates of secretarial school (Gell, &

:1973), location of community college graduates (Behrendt, 19741, and,graduates

of a nursing prOgram (Padillo, 1974). 'The utility of the follow-0 survey has . A

air been exemplified with evaluatiohs of teacher education gAddates (Hopkins-i-

1970; Adam's, 1974; Roster and Denton, 1976).

MicKiriney and Oglesby (1971) have defined a follow -up study as "a procedure

for accumulating pertinent data from or about individuals'after they have had

similar or comparable experiences."- F011-oW-up studies customarily lire conducted
4

utilizing one of three.formats. One of these approaches, the personal inter-
,

view, is used to'gather information, vis-a-vis. While this technique usually

provides very accurate infoi-Mation, it is time consuming, expensive, and in

- most Cases reduces'the number of individuals who, can be surveyed. A second

,method is the telephone interview. Disadvantages of-this approach may out-weigh

the advantages because of the substantial time investmeof.and monetary invest-

ment-necessary.to locate and actually contact individuals by phone. Certainly

an advantage of the telephone is direct communication and the' opportunity to

clarify'anyMisunderstandingsconcerning.the questions raised by the inter-
.

viewer. The most conventional approach of conducting a folli;,-dp study in-

volves the,use of mailout*Opinionaire. Paper and pencil instruments allow

for...thecanvassing of a much larger sample at a fraction of the cost in

dollars and hours, but this approich often suffers from misinterpretation of

items by subjects and a low response ratio. '.

-,With these asivantabes,and disadvantages so deIineated.it is desirable

6 ,

to'deve)op a set of procedures which incorporates the advantages of the

follow-up formats, while reducing their limitations. This bit of wizardry

I



can, be accompli/ed y not relying. solely on a single follow-up procedure..
,

Rather, a system
,
which integrates the mailout format with the telephone survey

.
.

has had demonstrable effectiveness kith recent graduates of teacher prepare-
, .

tion programs (Rosser & Denton, )976).

4
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Committee Formation

Methodology

A standing committee for the College of Education on follow-up valuations.,

was'created by Dean Hubert in September, 1976. This committee whose ber-

Ship includes representatives from each department, namely, Herman D. Brown

Agricultural Education, John R. Hoyle - Educational Administration, Linus J.

Dowell - Health and Physical, ucation, Raymond P. Perkins replkced midyear by

G.-Dale Gutcher Industrial Education, Michael J..Ash - Educational Psychology,

Richard J. Swinney - Interdisciplinary Education, and Jon J. Dentoni- EduCational

Curr'iculum and Instruction (chairman), charged with three functions.

These functions, are:

1. To locate, on a periodiC)basis, the graduates froth teacher education

programs and to detetmine their employment patterns.

2. To obtain aduates opinions about the effectiveness of the TAMU
AR

teacher ed atiOn curricula and programs.

3. To yecommend to the Dean, the Policy Committee, and the Council on

Teacher Education the course and curricular revisions needed to strengthen.

teacher education offerings.

Given jhese responsibilities, this committee actively engaged ill the.develop-
.

ment.of follow-up instruments for both recent certification recipients and

supervisors of those teachers. Moreover; the committee identified the target

population for theinittal.survey, established a time table.(appendix A) for

the completion:of the initial survey and carried out 'the survey in accordance
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. ,

with the time table. In addition, itemized expenditures for/f-onducrn4 the
.

.

survey were maintaied to provide the unit cost pier response.
.

This _information '

. I
i

is summarized and provided ih appendix A'. I

Subject&

\ 'All candidate&' recommended for provisional certification by the College

of Education, Texas ABM University during the'1974-75'and 1975-76 academic

years were selected as the primary sample for the survey., This sample translates

numerically to 900 individuals with departmental compositions being:' 110

individuals (12.2%) fromh4gricultral Education, 21 individuals ,(2...3%) from

Educatolal Psychology, 19 individuals (2.1%) froM Industrial Education, 143 .

individuals (15.9 %) /(from Health and Physical Education, and 608 individuals

(67.4%)-from Educational Curriculum and Instruction. irk

A secondary'sample, 294 supervisors if respondents who were teaching

during the 1976-77academic year, was fidentified from the returns of certi-

ficate recipients. These supervisors were invited and encouraged to parti-.

cipate in,

A &M.

the assessment of teacher certification programs offered by Texas

Instrumentation

Five instruMents were developed, one for eac6epartment offering a

provisional certificate program, to collect perceptional data from the sample

of certification recipients. Twenty-nine items common to all five instruments

, were posed. 'these items were referenced!to teaching skills deemed importpt

by the follow-up committee, but not necessarily included in the current curricula
4. ,

of the various program . ach item was referenced to two Likert type stales.rOne scale requested rating of the necessity of that skill in the preparation

program while the second scale asked for a judgment of the effectiveness

I.
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of the'preparation at Texas A&M'with respect to that skill. Alpha coefficients

of internilnitonsistency were determined fOr the common component On these-

instruments to be :973 and .967 for:he necessity and effectiveness scales,

, 7
respectively.

The hve instruments differed from one another with respect to the
, . .

specific curriculum componepts offered by each department providing REo-

visional certification. the format and length of,each specific component

varied substantially bet*eeh the instruments, reflecting the diversity if

certification programs offered by the College of.Education. 4 .

A. sixth instrument was developed to seek perceptions-of =supervisors

rega-rding the quality of preparation their recently.employed teachers from'-
. .

,

Texas A&M had experierreed. This instrument contained the same 29 iteis
''

provided in the questionnaires for certjficWon recipienti,,However, a

4
single scale requesting arating of effectiveness was used rather than two

scalesAor each item. The alpha coefficient for this Scale wft determined

..to be .951,

0

All six instruments were printed on card stock and folded with the

return address and postage label appearing on an external surface. Identi-

fication labels and different color cardStock'were used to facilitate com-,

1, .

piling the' various instruments once they were returned. The scales, of each_.
-,

. instrument areprovided in Appendix B.

Data Procurement

Membys of the primary sample were identified from the minutes of the

Council on Teacher Education monthly meetings from May 1974 through

September 1,976. Addresses for theseinXiduals were obtained by a variety

of methods. The mot productive method involved the transcription of permanent

address7 from certification applications which were submitted at the

t



4

collusion of all coursework. Addresses gathered by this procure: ware

fairly *curate since' receipt of certificptes. from the fexas Education,-

Agency requires, approximately three months; thus discouraging'the Lir of

. tgMPOrary university addresses on the application. Departmental records, .

-,the placement office files, and the.bssociation of former students listings

were also reviewed to supply more current addresses than those obtained from

.

the -certification files. 'Addresses on 900 of 904- individuals were ultimately

obtained by one of these methods.

'A soli!citation-(Appendix C) was prepared.to accompany each.questionnaire.

This letter provided the rationale for the follow-up survey and reques.ted

assistance from the certificate recipient:-. The cover Itttr and' questignnaire

were mailed to 900 individuals on December 15, 1976. Seven weeks were allotted
,

for return of the completed instrument from the mailing. A second
...

,
.

, __,

mailout to 553 non - respondents was initiated, February 18, 1977 which codtained

a cover letter (Appendix C) over the signature of the various department

heads. A date siX-cieeks, hence, (Apr 1, 1977) was established as the final
A ,

data-entry date for the second,mailout.
N.

Tabulation of the respondents who were engaged in teaching, enabled

the staff'to identify thk members of the -secondary sample (building princi-
,A

pals of the recent certification recipients) since building names were

included on the completed questionuaires- Names of building principals

were subsequently'obtained from the 1976-1977 Texe School Directory.
I

The

supervisor's instrument with an accdmpanying cover letter(Appendix C) was j

mailed April 20, f977. An abbreviated response period of tliweekerwas

aTlotted for this survey in order to allow for compilation of reports which

were to be shared with those Who participated in the two ,surveys.

pp summaries accompanied by 'letters of appreciation (Appendix C)'were mailed

4

A
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May 12,1976. This final,mailp4ma ea thecipnclusion of the data .,

collection phase:if!thjs projeCC
.

/
*
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;.. ,%, 4, ),
Dat,;,Analysis .1. '41---,, 4'1....._,..

, . '4
-',

-e The'data resulting.from the,'primary ancj secondary Surveys were analyzed
. .i , .

-to enablf the standing committee on follow-up.t4Oreions tp fulfill the, --'
..- 4t ,7 ' 4

three fuktions designated by bean Hubert; f,e., (1)' det4rmirie.employment
.

. I '

status oTgraduates,1(2) deterMfne opinions on effectiVaness of teacher

education curricula, and (3/ orbvide recommendations for curricular revisions.
.

.

The data were treated with descripitte procedures frequency distributicip/
-

item and content analysis o'f written Ilmments) to prcoide -information perti-
e-,..

,,--

nent to functions on ,and two. F,unction three was- .addressed by developing

. k

a bivariate*distri,bution (figure 1) for each of the 29 common, items on the
4

instruments,for certificatio; recipients.

The independent variables for the bivariate distribution were the
. _ ,

necessity and effectiveness dimensions. The responses an individual made
.

i . .s.
on the necessity and effectiveness scales were combined to.fOrma frequency

. ,

.

tally in one cell of-the 5 x 5 matrix. For example; suppose' a respondee

marked item one,very nebessary,on the ne essity scale -(numerical value = 5)

% and ineffective (numerical value = 2) on the effectiveness scale,"the
4

resulting tally on the bivariate distribution would-appear in the 5,2 cell

as ;illustrated in figure 1.

I

I.
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Representative Respon'Se Illustrated
- in Bivajiate Distribution foie Item One

ti

8

Effectiveness dimensidA:
rating pf.5 ='very

effectiye

Necesity dimension
ratfn9 of 5 = very.

/ necessary
f

Cell values frowthe bi;ariate distribution for,each piogram were sub-
.

subquently substituted into the formula, = E f% (N - E) t9.yield a

discrepalicY score (D.S.) for each generic teachirig skill addressed by the
. _

questionnaires. Resulting discrepancy stores resenting specific teaching
.

skills were then categprized by magnitude to reflect curricular components

that are; in'need of revision,,in need of review, Or acceptable.

°The distrepanEy score categorizatiaan-syste tased.onlithe optimum

score (0) aO standard, deviation (56.90)8of al discrepancy scores, computed.

The relation of the'c
4
ategOries to the optimum 'score and standard deviation

is repreSented in figure 2.

4,

categorjes Revise Review Acceptable :Review ,

st-

Rev4*

.
di&crepancy score/

.

-standard deviatrio* . '1113.8' -56.9,
,

+113.8

standard dev4atiop f -2 -1 0- , :41 +2

/..
scale'

Qptimum Score

Discrepanty Score CategorpSystem

.. Figure' 2

13
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Applyingthese categories to the. total data set resulted in: 49,1%

of the teaching skills being rated as acepptable. 32.4% of the skills being

;rated: in heed ofreview, and'18.5% of. the skills were rated in need of

. 0 ,

revision. A detbled reportof the findings is provided in the following

.sec tot.

Findings

Because of the nature of this project :)results of the various analyses

i

, -

will be organized wth-yespect to the functions addreSsed Ely the follow-up

coMmittee.

Employment Patterns of Certification Recipients - function 1

Over sixty-three bergent of the certification recipients who were iden-

tified-,in the sample for the primary,. survey responded on the questionnaire.

The responses ranged from completing only the biographic information to com-,

pleting the entire' instrument. The reason for this variance in the response

patterns was that directivri provided on the questidnnaireencouraged indi-

viduals not engaged in teaching to complete only the biographic information.

Thereasons for including these directions were twofold; One, feedback on

the employment patterns of all recipients was sought, and the,prospect''of

com eting only a small portion of the instrument for former students not

)1Par e49aged'in education encouraged greater participation by thoSe individuals.

4 Second, preliminary findings.from an investigation in progres\s within the

\college of Education (Note 1) indicate that individuals engaged in teaching

the year following certification, have different perceptions about their

preparation than their counterparts.who are not teaching. Generally, this

investigation has found that non-teaching graduates perceive-their prepara-

tion as being more adequate and effective than first-year teacners reacting

14
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to thp same preparation.

o

°Tables One'ind Two summarize the responses by dePirtmentif4,filiatiom

and emPoyment ,pa'tte'rn. generali irom

superVisoe, is included in table 1. An interesting obsei-vatiog4rom

those data is the wo-thirds (2/3) phenomena;

Approximately 2/3rds of the sample reponded to the survey
given two mailouts.

Of thOP,se who responded,'2/3rds are engaged in teaching or
graduate work.

Slightly mere. than 2/3rds of the supervisors responded to
the survey, given one a%ilout.

I

I

t
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Total Sent.

Table :1

*Summary of 'ReturfleTrom Follow Up 'Study .

'ofqtecent Teacher Certificatio' Recipients

11

r

f

Primary,Sam
(fZecent'Certificatio

Number Returned
Comple,ted-

90.0 570

(63I,%)

Number Returned as
Undeliverable

16

(1.8%).

Total

Returned

586

(65.1%)

Respahse by departments:

i
. A

Department Number Sent/
/

. ,i,

Number Returned COMpleted

.

Per Cent

Returned
Completed

AgEd 1,0 .41,011k4,4. - '94 a5.5%

EdCI
.

607 369 60.8%

EPSY' ' 21 16 76.2%

HPE 143 , 79. ' 5.2%
IEd r 19. 12 63'.2%

SeconflarySample
Supervisors of Retigft Certification Recipients)

Total Sent, , Number Returned
, Completed

Number Returned as Total
Undeliverable - Ret rned

1 21

t 30- (73.00,

294 .220-

(73.1%)

t

Ra

V

16-
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Table 2

EmptOymert.t Patterns of Recent Certification Recipients
Expressed in Percehtages

12'

DepartmentL,
4

ar Current Status

.

. .

.

Teaching .

Elementary
° School

'

Teathing
Middle
Schopl

Teaching
Secondary

School

Teaching

Post
Secondarsi,

Gradate
School

.

Other

t-;1,, 6'.

Agricul,turai

IMucation .

fd. Curdculdm .

ind Instruction

- ElemeROY

- Setondary

rd. Psychology
I.

Health and
Physical Ed.,

a

ndustrial Ed.

cumulAte,--,-
Values

4'

,

1.1'

33..0

74.5

1.6

38.5

13.0

-

13.8

7.6

20.2

15.4

19:5

18.2

30.9

12.5

2,3

7.7

.33.t1

27.3

.

-

.3

.5

-

14.9'

.-

13.8,

1,.3

12.9

r
.

3:9

18.2. ,

L. *

53.2

26.6

16.6

42.5

'5,

29.9
.

36:5

' "24.2 .

JP

*3
-,,

18.4
.

0.2

.

12.3-
.

32.6

1

F.
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Perceptions of Cettifica ion Recipients_- function 2

A ricu tural Education.(AgEd)

Forts-six certification recipients in AgEd, nearly half of those who

13

responded to this surly completed the questionnaire. Generally, ratings

for the geleric teaching skills displayed in table 3 were favorable to the

program, i.e., skills were rated as necessary and prel5aratidn was rated as

effective or very effective. The specific component' of the AgEd instrument

requested the respondee to tank the five most needed skills by first year

.teachers from a_ list of 18 'skills. A rank ofrrepresented the highest or most

important skill, with a'rank of 5 representing the lowest priority skill *0'

of those 'ranked. Table 4 indicates that the skilll "determining -what to teach

t
.and when to teach'it" and "developing good'schoql and community relations,"
.

-

.
.

.
.

are thought to be most important for first year teachers in Agricultural

Education.

I

P.

A

4



, Table 3

AgrtNltstral Ed..xation., Summary of Responsts to General Teaching Skills
_Cxpressee in Percentages it1=46)

NECESSITY.

My ratteg of the

rn,r,,>Ity of n

skill

EFFECTIVENESS

My pre(faratlon on
this s/111 was

- I

;?.,

S
1,G 5

... % / c ft c

...-
- o. ft -I
At AD , a7.. M .." AD n n -4.,

. , , -, M M
r. -7 - a 't 1 1' ,7, i4. M . it '," c AD nn 1

a m .a. -,
l'.. l E.,'

,s
P

... , '4, "-^'a ''
-I Teaching :fills in
ss ,..

.

Maintaining effective teacher-
674.304 2 2 0 0 learner rela-tiowhip,

1 26 1'58 7 8 7 6.5 0

-' . . .1 1 .
M1.ntaining effective - teacher-

r 4,
I.%

... 37.9,55 6 4 4. 0 2 2 teacher relationships /1 24.15 6 8.9 .1_11 a_ .

; , ., 1 L.,,

Mainta in ing effect i we teither- .4 .
c 58_7 34 8 4 4 0 2.2 a.,1mtni'strator relationshftts s. il9 qq,i 23.9. 2 2 -0 s.' e

Maineaulinq effgctlye teacher- I . -
/ i

e
9

11. .56_5 37.0/4.11 2 1 0 .....pare.r4 (cottiruniy),celItitinships ' Ir 1 Al _3 13A 65 0 ..,!-
l.,

ff

sIdentifyihg ,teache'rs a.ttftudeS 9
4 39 1 4J j 17Z 2 ..acfecfing Itorner tehAior R4 "'2)_9.43.5.32-6 ' 0 0

IdenItcin;: lea /14
28,350Q 19 6 2 t. 1. 0 a'ffect'ing varher behwor ' 19.64.i 32,6 _2.1, P9t s ,

., . .

I.

Pof,por,'Ilnq cower str,rtro
. , 28 ..3'39 1 "19 6 13'1 t;

1 23_,9,5?.1 446 2 2.21'of srhnol ' .

40 4 17 44.2'2 0 0 '14,,ta"-Yrr-1 dinc'pline '`,. sp.f;4 4) s 6s., s 0

..

9 s a _

4c,plying mt7fees,nt insfk.-
. .

4j 8 46 7 6 6 0' 0 ,,bnal tfretbo8 - .), b .; ' 560.)4 8 13.t) 4,2,,
.45 7 45 7 6 5.2 1 0

.
At.,n1111riotniiall Nedia . '_ 54.4'36.9.4 3' 2 2 2

37 0.47 8 13 02,2 :b -,,,,,n9 ..1,,,2:-....,As

1 4 3 47_8 2 2 8'5. 2' 2 Less'an r.1,4nr;A ... 50.0..45,6
.

30.4 47 8 17 4 2 2 2,7 '11. 1;:riit planrrq. . k.',.4. 4, 4..0447.8..I-. ,

30 4 45 6 5 2 4 4 4 4 .. Jsit',13 ab.tertives 37 6 4.7 8, -

.
191 716 8 7. '0' 0

2 .2 ,? 0

!i 4 '4 11..0

1,3 0 7 2 0 "
.

wsr
'Appld'ing nAerdeJelortrient

;.
15.9 1 16-9 4.8 X4.5 , to ifr5,;,ruC10r ./ . ..-14, 5090 22'3 6 8 0. ".1" .

tool/ire' lea.,1,1150 l'clr-%73e'.
31 1 46 !) 43 3 6 7t. 2 2 fo..9nst...:1,ioct" ti 2 55 3 15,16 8 9 0.

, , ' : 4 \ . .
19 6 45 6 23 9'- 5, 4.4 :.,it, uiSlrf). cortroier-,51.3V*IsSIPS 23.9 W4.8 P.0 4.3 Qs

. ., . . . il ..,.. . .
0,,elWin:g,astessr.terras

28 3 47 8 81,7 10'9 4,4 fest,nr, toesies ...' 30.4 52.2.13 9,'2.'1 2.2.

. I rtftrlf-r, 14:1 re!,,,hts Of f`
_

' ',

2,7.3 52' 3 68 11 4. 2 3, -' assessments 'f('o tests I. - 1 22.7 41'2 27 3'4 6.2 3' .'
...'14 . ,

50 0 39 I ',-6'5 4 4 ,0 EwalJating orre s instruct4o7' " 3Q, 4 43.5 13'0 130. 0
' " , .

24 4 57.8 15 6 2 2 0' Eialuatine. Cut'rrtcy'of: rtl.:,er la It ,. 20 0 48 9 20.0' 8'9 212 '-
, 8 9 31 1 35 6 15.6' ES,. , PreieLittriq fo'n Incji..id'uplizaticul .11 1 31 1 46 7 11.1. 0.

. 91

4 3 17 4 45 7.13 Q 1 9 6 U s i n g snandardvee fist results' 8 7 1 9 , 6 56.5 6 5 8 i
.

1:nderstanCting legal weg.ttrements
..."46 6 45 6 0 6 5 2 2 and ltabol Ines of teaching',

d

'22.-2 60 01 5 6 0 2 2 , fleading instructipn
. .

Dalng with spot ial'lrarn1n
39 1.41 3. 17 4 ,0 2G2 proltileris in regular classes

4 MorlrIng With cross-col tura1
37 0,37 0 23 9 .0 2 1' learners

n ,- 4 .

21 7 47'8 1:7 a 4',4 '8./1 Readfing professional journa)s
. , Prpfe,ssionalism (wbrkshop par.

a_cicipation,,,sing professional
journals, parti,1patingen" i ,...-

42 2 42 2 11,1 0 4,4, prOfessionalcOrganizattbny) (42.2 40.0 13 3 4 4 0

37_b 34 8 19 6- 6.5e 2.1

X15.6 55.6 20.0 a 9 0

17 4 39 1 26 1 10.9 .6 5,

17 4 39 1 31) 4 10 9 2 2

23.9,.}3 5 26.1 4 4 2 1'

t
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Table 4

Agricultural, Education -.frequency Of Rankings',.,
of Eighteen-Teaching Rsponsibilities by
Recent CertfiCatibp'Recipients (N=46)

Responsibility
s

0

1

1,

1. Serving'as advisor to young
farmer chapter.

. 2. Developing good school and Community

relations (students, parents,' teachers, e) 1.1 9

3.' Obtaining equipment, teaching supplies 2 2

4. Deteemining/What tb teach & when to teach it 13 9

. ;i Evaluating, students (tests & grades) 2 i

6.Tbtaining teaching aids kmaterials .

1 I's _,

2

81

, 'Financing FFA Chapter.

, Handling discipline problems

9. gani2ing an Advisory ComMittee for
'vocational agriculture

10. Helpi*g4tudents develop supervised
farming project

11. Organizing an adult educat.116c1 program

12. Keeping project record books

13. Completing FFA a p ications for awards

14. Developing a filing system

15: Keeping An inventory of supplies
and equipment ,

16. Mtanizinq a young. farmer chapter

17. Making home - visits

18. Keeping record's and making VA reports

4.

6'

2

7

-.
!

2 1

3 5

1

-

T -7

)

1 2

-

1 2 1

1 -

.Rank
,..

,'

3 4 5 Total

.

. 4

..

7 2 : 35

1 2 11',, '11

3 6 2 33

1., '4, 2 y3 . ,, 8

.

14

- 2 1 5

2

.

'3 22

2 1 8

8 8 27

1 2,

1. 1 2 5

- 1 I

2 4 6 13

- - 6

,''7, , 1 1-

4 10 . 4 20_

2 - 3 6
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Educat'ional Curriculum andInstruction (EDCI)
.

.

The summary of perceptions toward the generic teaching skills are pro-

vided for_the elementary and secondary program areas in table 5 and table

.0, respecHvely, Generally the teaching skills were rated high in terms of.

necessity for, inclusion in a teacher preparation program. .However, the per-
.

ceOtiont of certif fcatian recipients with respect'to the effectiveness of the
. ,

.. .

tirograjNiipart'these skills varied substantially.
. ..

I- The specific component of.the instrument for'EDCI sought teacher per-

iceptions concerning instructional elements throughout,both preparatorY pro-

` areas,as well as ratings of preparation in area b)specialization

(elem) or teaching fields (sec). These data a summarized in Tables 6 and
a

7.for the eleMentary program area and Tables-9--and 10 for.the.secondary pro-

gram. area. The most reported area- of specialiiation was English, wiSk

the adequacy of preparation varying substantially.. In thsecondary pro-

gram area, the most popular teaching fields were biology, English, and

/'
mathematics in that order. It is interesting to note the teaching field;

which tended to be listed as tqe first teaching field most often were biology

and mathematics, while chemistry, political science and physics were usually iden-

tified as Second fields. Moreover, the cumulative ratings on adequacy of

¶reparation in the teaching fields reflect the idea that individuals felt

they :s.,/ere better prepared in their first field.

21
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Table 5
.

Educational Curriculum and Instruction (Elementary Area) : Summary of Responses

to General Teaching Skills Expressed in Percentages (N=157)

'NECESSITY

My rating of the
necessity of this

skill is

Teaching Skills in

" EFFECTIVENESS

My 6.panation on
this skill wdS

Maintaining.effective teacher_

79_6 17 8 0 6 0.6 4 3 learner relationships 17 2 61 2 8 3 11.5 1 9

Maintaining effective teacher-
41 0 53 8 2 6 1 3 1 3 teacher-reLa.tionships ' ILI 35.3 25 6 22.4 5.8

.

Maintaining effective teacher-
52 9 42 7 224 0 6 1 3 administrator relationships 12 7 35.3 19 1 26 8 6 4

Maintaining effective teacher,
654 30 8 1 9 0 19 parent 'community) relationships' ' 11 5.35.9 18 0 27.6 7 0

Ioertifting teacher's attitudes
61 q 31 0 _52 0 6 1 3 affecting learner behavior

fdertifying learner attitudes
54 8 35 5 7 1 1 3 1 3 artrm_ting teacher benailpr

Petocnizing power stricf_rn
v227 49 4 22 ; 3 9 2 0

_ 0 4.6.1.3

51.3 30.1 113 0 _,13

15,8 55.1 5.2 0.5 1-3

55.4 31-4 1.9 _0 13,

19/7.41.9 3.2 3,9 _1.3

37.7 50-5 5-5, 1,2 1-0

29,9 11-4 13,6 0_,5 2.6

5C-I 19.2 '7-2 13 1.3

13 6 59_4 11 0.16 2.6

10.3 45 8 18 7 19 4 58

of scrcol 3 2 31 8 30 5 22.7 11.7

Maintaining discipline 13.4 34 4 7 6 26.8 17

Applying different instruc-
tional methods

JSinn audio- visual media

directions

Lesson planning

Unit planning

Using objectives

36.8 46 4 7 1 9 7 0

22 6 49 7 8 4 14.8 4 5

21 8 54 5 10 9 19.3 2 6

38.7 46.4 3 9 7 7 3.2

35..1 54 6 4.6 46 1 3

40,9 46 8 3.9 5 8 2 6

Applying human deveppment
to instruction 22 2 47,1 17 6 10 5 2 6

Applying learning principles

40 0 46 0 120 '0 7 1 3 to instruction

14 6 51.7 25 2 7 3 1 3 D:scussIng controversial issues r,

De,elopirig assessments or

34 4 56'5 5,8 2 6 0 6 testing devices

Interpreting results of

47 7 47 7 1 9 1 3 1 3 assessments or tests

59 5 35 3 3 9 0 6 06 Evaluating one's instruction

377 55 2 5.8 0 6 0 6 Evaluating curricular materials

54 2 34 0 9 2 2 0 0 6 Pretesting for individualization

13 1 41 8 30 1 12 4 2 6 Using standardized test results

50 0 42 1.6 6 0 7 0 7

83.8 14 9 0.6 0 _0 6

78 7 20 0 0 0 6 06

18 7 56 7 le 0 6 0 2.7

6 0 30 5 37 1 19.2 7.3

11 7 37 0 13.6 30.5 7 1

9 7 42 6 10.3 24 4 90

19 0 52 9 11 7 12 4 3.9

14 3 48 7 149 18 2 39

ILI 36.6

30-612
Understanding legal requirements
and liabilities of teaching 1 9.2 48,2 13.2 213 12.5

Reading instruction 26-0 19-0 11,4 17-5 9,1

.Dealing with special learning
Problems in regular classt% -

Working with cnoss-cultipl
52 3 39 6 66 0.1 3 learners

14 7 46 0 26 7 10 7 2.0 Reading professional journals

Professionalism (workshop par-

ticipation, using professional
ICA/11161s, participating In

30 3 44 7 15.6 4 0 1 3 professional organizations)

LLS 2.1,2 L5,5.1.2 3 11,1

_68 26,2 22.5 395 13 9

.44.0 42 7 32_ 0 _8 0 3.3

11_8 313,2 32.9 11.8 3 3

41)
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./' Table 6

Educational Curriculum and Instruction (Elementary Area, - Summary of
Program Component Ratings Expressed,in FierceameS (N=157)

:

This experience
was important

in my preparation'

m a
k< a

a 0+y
. =

=

25.0 41.2 6.6 21.3 .5.9

-

67.2 24.6 1.6 2.5 4.1

Ak.4
57.7 32.9 2..7. 2.7 4.0

,t,

)

methods
56.5 33.3 4.4 2.2 3.6

41,1 33.1 6.0 13.2 6.6
----a-

89.3 6.0 0 0 4.7,

.

This experienc6
if.as effectively

organized

Introductory education
'coursework

Early field experience
(teacher aide)'

Teaching methods
(general) r

Special teaching.
(teaching

'field ortreas)
. , lip

Microteaching

Student Teaching

.

9.6 45.6 12.5 25.0 7 4

45.\ 34.4 6.6 9.0 4.

22.8 48.3 9.4 16.8 2.7

23.2 47.1 10.9 13.0 5.8

40.4'38.4 1.3 9.3 10.6

62.0 24.7 3.3 3.3 6.7

Vim

Alt

so

23

1- I
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Table 7

19

Iducatttnol Curriculum and Instruction (Elementary Area),- Frequency of Occurrence
of Specialization Areas and Rating of Preparation (N=157)

Area of Specialization Frequency
in %

*Rating. in %
N 1 2 3 4r 5

Biology
Earth, Science

Economics

Geography
Health Ed..

Health,and P.E.

4.5 = 6 .- 16.7 16.7 66.7
2.3 3 33:3 66.7

. .a 1 -mu -

40.9 53 15.1 11.3 32.1 26.4 15.1
.8 1 100 -

2.3 / 3 - 33.3 33.E 33.3
10.6 14 7.1 - 28.6 64.3

History 3.8 5 20.0 - 40.0 40.0
Mathematic... 10.6 14 21.4 7.1 21.4 50.0 -
Physics .8 1 100 -
Psychology 1Q.6 14 14.3 21.4 21.4 42.9
Sociology 9.1 12 16.7 33.3 16.7 33.3
Spanish 3.0 4 25. .2 75

Cumulative
ratings (%) 12.2 8.4 24.4 27.5 27.5

, .

*A rating of 5 = very -alleqdate %011ie a rating of 1 = very inadequate,

0
1'

24
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Table 8

Educational Curriculum and Instruction (Secondary Area) 9ummary of Responses
to General Teaching Skills Expressed in Percentages (N125).

NECESSITY
EFFECTIVENESS

My rating of the a My preparation on
iii'" city if this
skill is

2.

Teaching Skills in

this skill was

it

;fo

Mainta.ning effective teacher-
15,9 31 4 _0.8 0_8 0.8 learner relationships 7 1 50.8 20.6 15 1 6 4

MainOining effective teacher-
34 9 54 0 7 1 2 4 1.6 teacher relationships 6. 29:4 24.6 01.8 11 9

Maintaining effective teacher-
44 4 51 6 3 2 0 0 8 administrator relationships 6 4 34'.9 22.2 246 11 9

Maintaining effective teacher-
".."4. 46 4 48.8 3 2 0 8 0 8 parent (community) relationships - 4 0 28.0 18.4 33.6 16 0_

Identifying teacher's attitudes
53 -3 35 2 9 8 0 8 0 8 affecting learner behavior 12,3 50.8 18,8 12 3 _5 7

Identifying learner attitudes
48 U 41.3 8 9 0.8 _0 affecting teacher behavior

Perognizing power structure
13 8 55 3 23 6 5 7 1 6 of schnni

88 0 10, 4 1 6 0 0 Meintainiru I's 1014.V4

Applying different iro.ruc-
0 4 44 4 0 2'4 0 8- tional methods

33 6 58 2 6 6 0 8 08 Using audio - visual media

61 8 37 4 0 8 0 0 Gving drectiops

,416 504 4 0 2 4 1 6 Lesson planning

40 3 46 0 89 3 2 1 6 Unit planning

28 0 34 4 22 4 4 8 1 0-4 Using olsiectlyes

Applying hur,an development
29-9 48_8 20_0 0 8 0 8 to instruction

Applying learning principles
11 2 48 0 18 4! 16 14.8 to instruction

21 1 50 4 20 3V*7 3 0 8 Discussing controversial issues

De,elocCirg assessrehts or
35 i 55 0 6 4 2.4 0 testing devices,

Interorx..ting results of
30 4 56 0 9 6 32' 0 assessitits or tests

4$_,4 41,2 _6 4 0 0 Evaluating one's.instruction

24748 4 10 5 1_6 0 8 Evaluating curnicolar materials

11,5 43.3 25_0 11. 7 2_5 Pretesting for incifvidualization

4_1 3¢,6 38 0;19 0 8 3 Using standardized test results

Understanding legal requirements
41,6 534 __4.0 _08 0 and liabilities of teaching

39.0 45_5 10 6 4 1 0.8 Reading instruction

Dealing with special learning
54_8 42 7 1 6 0_8 problems in regular classes

' Working with crossaultural
30 9 51 2 13 0 4 9 0. learners

9 6 46 4 312 8.8. 4 0 Reading professional journ'als

Professionalism (workshop par -
ticipation, using professional

journals, RartIcipatirg fn
24.2 45 2 22 6 5.6 _2 4 professional organizations)

_.1 40 6 24 4 22 0 4 9

4 1 17.1 37.4 28 5 13 0

8 0 32.8 10 4 26 4 22 4

26*6 43 2 9.7 5.1 2'4

279 37, 7 11.5 14 8 __8.2

18., 59 4 11.4 65 41

36.0 54.4 5 6 3.2_ 0 8

34.7 50 0 4.0 9.7, 1 6

34 4 44 8 12 8 4.8_73 2

4841 6 31 2 19 2 32-4

.9.6 49.6 28 0 9 6 3 2

9.8 32 5 .28_5 23.6 5 7

16 0 538 13 6 14.4 24

14 4 47.2 24 0 12 0 24

.18 6 41.6 16__1 16 1 1 6

8 1.34 7 32 3 21 0 4 0

.18.3 38.3 24 2 15 0 4 2

4 5.8 31 4 37.2,1,8.2 7.4

12.8.41 2.12:0 23,2 4 8

. 2.4 23.3 31__7 22.8 13 8

_5.2 17 7 14.5 49.2 15.3

1 6 18.7 30 1 39 0 10 6

9t6 32.0 33.6 21 6 3,2

8.9 35 5 29 0 218 48

lr
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Table 9'

Educational CurricUlum and bnstruction (Secondary Area)- Summary of
Program Component Ratings Expressed in PercentOes (N = 125),

This

was Important
in my pk-eparation

<
f 0
-1

L<

-4
D
77
D

r-t

,-,.
1Z)

-0

r.lifS
3
r-

C
n
CL
M
n
..... .

CL
' M_.

.CL

10

c)n
...,

3
Ti
0
-I

dt.)n
r+

<
M
-I

c<

C
._,

D
7D
0

tY C.1

.12.0 41.a 2_0,11 22.11

4

Introductory edwAtioll
cwirsewo6

0 Early field e/pdrience

1. 30._3 _3,Q (teactier aide)

Teachina methods

34-11. _ L.7 3.4 (general) ,

5_0.5 19:8 5.8 1.-0 2.9

37.5 41.7 5_.8 8._3 6,7

33L5 14.9 0.8 0 0.8

Thecia1 teaching
methods (teaching

field or areas)

Microte'aching

Student Teaching

.6

This experience.

was effectively
organizedrganized

.
me

< a, = _, <
IT -4.) = = CD

t< a, r.t) -+, , -c< . #
n n , -f

CD r+ _., CD
i -1 n. n

,-, < CD ,r+
M a) a _,.
n V. <

rD

10.0 40:0 24.0 20.046.0

NON-EXISTENT,

17.0 57.6 10.2 8.5 6.8

12.6 42.7 12.6 24.3 .748

40.0 45,Q 4.2 4.2 6.7

53.7 34.7 2.5 5.8 3.3

al
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Table 10
a

t..
Educational Curriculum and Instruction (Secandary'Are;) = frequency of Occurrence of

,Feaching Fields and Ratings of Preparation (N=125)

b

b

. freq

Teaching Field

First .Teaching Field-
.AdequacY, Rating

N lov(4- -"high

Biology' 23.,1 28 3.6
Business 2.5 2 50.0
Chemistry 1:6 2 -

- Earth Sci,ence 16 2 30.0
Economics .8 .wall
English 15.7 19 5.3
French 1.6 2

German "a .8 1

History 9,1. 11 9.1
Journalism 1.6" 2

Life -Earth Sci .. .8 1

Mathematics 22.3 27 3.7
Physical Sci 0 -
Physics -
Political Sci 1

Psychology 2.5 3 33:3
Sociology .8 1 -
Spanish .1.6 3

Theater Arts 2-.5 7

Sciencetomp 6.6 0

-Social Studies 3.3 4 -'

22.2' 7.4

7 -
-

_ _

50

Cumulative
Ratings (%)

.
.5.9 9..2 7.6

4- 4P1

s

freq

Second Teaching Field

low(

Adequaty Rating

4 5 1 aw

32.1 60.7'; 9.6 10.. 30 20'

ak0.0 2.9 3

. 6.7 6 16.7
50-..0 - 2.9 -3 33.3 -

- 100 A* 1.0 1

42.1 -31.6 - 15.4 16 11.1 16..7

50.0 50.0 ', 1.0 1 -
- 100 1%10 1 -
9.1 63,..6 16.3 17 11.8 5.9
50.0 50.0 1.9 2 50
- 100 3.8 4 . -

22:2 44.4 $ 5.8 6 16.7 16.7
- 2,.9 3 -

- w 1.0 2 -
-100 8:6. 9 11.1 -
66.7 3.8 . 3 33.3 -

3.'8 4 50
- 100 2.9 3. -

42.9 42.9 1.0 1 -
6 16.7

-. 25 1.0 1

.26.9, 50.4 .!(1.8P.

/

)high
3 4 ; 5

10 30 .10

67, 33 -

50 33.3
- 66.7

- 100

.18.7 '14.7 16.7

100 -

10Q
11.8 23.5 '47-

- - 50,

50 50

-' 50 16.7.
66.7 33.3

50 50

22.2 33.3 33.3

33.3 33.3 -

- 25 25

100.
100 -

.- 33.3
- 100-

50-

.14A,;..,7 33.3 29.4

sip
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. 465tIohA Psychology (EPSYp
..., .

More than sixty-One percent of thelEPSY designated respondents are
. v. 1

.

currently emplOyed in an education'- relkted position.' Unlike the other
._

.
. ' J , 4 ._

courses of study leading to prOvisional certification reported herein, the',-

. LLD provisional certification requirements are prided by EPSY through graduate
%

level coursework.. This observation s t. gests why there were no respondents

in EPSY engaged in graciAlte study. : table 2). Generally, necessity ratings

for the generic teaching skills displ yed in Table 11 were high, either`very

-"necessary or-necessary, -while ratings on program effectiveness ranged from

very effective to ineffective with th modal response being effective in

nearly all' instances. table 12 reflects positive perceptions about thev,-

4

importance and effectiveness of specific instructional components in

the LLD curriculum.

. ,

4.

2s

1.1



Table 11.

4 .Educatkonal Psychology - Summary of. Responseigd Generil Teaching Skills
Expressed in Percertsges (N.13)

NECESSITY

My rating of the
neresity of this
skill is

- f
(X V,

tr,

4

r
_.13.

_66_7.33-3_0_ _St_

58.3 41_7 0 0

$8.3 33.3 8 3

. 66.7 33.3 0 0

Teaching Skills in

24

EFFECTIVENESS

MY preparation on
this skill was.

m 5 t
It 1
-4 ,c-

f 0
C. ntt n f 0

Maintaining effective teacher-
learner relationships

MaintaTiling effective teacher-
teacher relationships

3

M

. 25.0 58.3 8.3 8.3 0

16.7 41.7 25.0 16.7 __O.

Maintaining effective teacher-
administrator relationships 16.7 41.7 25.0 16.7 0

Maintaining effective teacher-
parent (community) relationships

affecting learner beh vior
Identifyigg teacher/"Tilittitudes

Identifying learner attitudes

16.7 41 7 41 7 0

25,0 41.7 33.3 0 0

4

0

58.3 33.3 8 3 0 ___0 affecting teacher behavior 16,7 41.7_13.a_ 8 3_ 0

Recognising power structure
25.0 66.7 0 8 3 0 of school t

16.f 41.7 16.7 16.7 8 3

75_0 25 0 0 0 0 Maintaining diicipline . 33.3 33.3 8.3 25.0 0-

% -Applying different instruc-
,..75.6 25.0 0 0 0 tional methods

27 3 72.7 o41, J 0 Using audio-visual media

66.7 33 3 o 0:700 Giving direct4ons
4140

50.0 50.0 0 0 0 Lesson planning

16.7 66.7 0 16 7 0 Unit planning

45.4 54 6 0 0 0 Using objectives
41.

' ;

38561 5 Or 0' '0
Applying human development
to instruction

Applying learning principles
46.2 46 2 0' 7 7 0 to.instruction 23 1 53.8 23 1 0 0

0 69.2 15.4 7 7 7 7 Discussing controversial issues 0 13 5 38_5 15 4 7_7

- Developing assessments or
38.5 46 2 7 7 0 7 7..1., testing devices 15_4 23 1 23_1 30 8 7 7_

Interpreting results of
53.8 18.5 0 0 7 7 assessments or tests 30 8 38 5 0 23 1 7.7_

_69,2_39_3 o o o Evaluating one's instruction 23,1 30.8 23.l 23 1 0

.50.0 41.7 8.3 0 0

_27.3 45.4 18 2 0 9 1_

16.7 75.0 8 3 0 0

41.7 50.0_-0 8.3 0

16.7 58.3__8.3 16 7 0

27 3154.6_ 9 1 9,1 a 0

\ -

7 7 76.9 15.4 0 0

15-4 76,9_ o 0 7,7 Evaluating curricular materials

7.1 Pretesting for individualization

43,J _fiLS j,7 _O. 1,7 Using standardized test results

UnderstabOng legal reguirementS
___O and 118611108CP teaching

16...7 33.3 0 _:o o, Reading instruction

Dealing with special lea mind
.61.5 38.5 I0 0 problems In regular classes

7.7 53.8 14.4 16.4 9.7

23.1 3q.a 0 38.5 2.7

3Q.8 30,8 15t4 15.4 7.7

8.3 60.0 8.3 16.716.7

16.7 113.3 16.7 28.0 8.3

46,2 15.4 7.7 23.1 7.7

Working with cross-cultural
58.3 33.3_ 0 0 8.3 learners 16.7 25.0 25.0 16.716.7

30.8 69.2 0 __O __Ake Reading professional jo4rnals 131 .69.2 0 7.7 0'.

Professionalism (workshop Par,.
ticipation, using professional
journals, participating in

,11).0 0.2 0__0 0 professional organlzatio 23.1 53.8 15.4 7.7 0
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Table 12

. 25

.

Educational RoyChology - Summary.of Program
allmponent Ratingl,Expressed in Percentages (N.13)

. Importance to
'Role as
LLD- Teacher

. `,

''S 123 0. -.., 'I< . 0 M a c<- n -a
....A. t-+ J. 0 G

... =
-a = m c+ J.
O r+ a. cu a

,

rt.

,
(4.

50.0 50.0 0. 0

0.,-

ci-

0

37.5 62.5 0 0 0

62.5 37.5, Cr 0 0

50.0 50.0 0 0 0

75.0 25.0 01 0 0

12.5 75.0 12.5 0 0

25.0 50.0 12.5 12.5 . 0

87.5 12.5 0 0 0

62.5 37.5 0 0 0

°Effectiveness of your
. TAU preparation as

an 'LLD "Teacher

s...

M
%.< M M -I t<n n -11
M c J. M J.
--ti -1,, 0. n =' A
At, < m rt. m
m m o. J --nn . < -4.

m m
_. - .

c-. te
Program Components ;

Chvactevistics of exceptional
and handicapped pupils 37.5 62.5

Administraiive arrangements used .

in special education (e.g. .

resource rooms; consulting
teachers, etc,) -. 50.0 37.5

Normal learning & its rellatian-
ship-to LD pupils 37,-.5 62.5

learning utilizing anAbnormal,
information processing model 62.5 25.0

,:Vari.oui modalities appropriate
to learning by..LD pupils 75.0 25,p

Theoretical foundation to metho-
dology in special education 50.0 37.5

Simulated experience in
(../ teaming LD pupils

. In-School practical exper-

37.5 50.0

ience ih'teaching LD pupils 62.5 25.0

Normal child development' 37.5 62.5

0

12.5 0

0 0

12.5 0

0 0

1.2.5 0

1?.!, 0

0 0

0'

-
<m

0

. 0

0

0

0

0

12.5



tealfh and Physical Education (HPE)

.4F5

Seventy percent of the respondents who completed a RroviSional certificgte

program in Health- and Physical Education'are either teaching or are enrolled
._ 13

.

in graduate school. Perceptions pf these individuals regarding the generic
. ,

teaching skills are reported in table 13. This table reflects substantial

.

response variation on both the necesSity and effectiveness s les for some

items.

Because of the nature of the,certification program offered by HPE,
i

I

substantial emphasis is placed on content areas.in health and skill performyces.

in physical education. Program elements characteristic to HPE alone

formed the opics for tables 14 and 15. For example,- iable 15 summarizes

. self,ratings of competence with various topics treated
. ,

HealthHealth classes.P., ..
.

l.
iChronic and degenerate diseases and mood modifiers were identified as

difficult health toOftS4'y some, while physical fitness and grotAK and

-development were topics all respondents felt cRmpetet to teach.

Table 14 summarizes the knowled9e level and performance Tevelt of

certification recipients in various physical education activities,as well-
,

as their self: perceived coaching ability in fdur sports. This summary

suggests that griduates of the HPE program are very competent in organizing

activities invplving softball, touch football/Wg foot , volleyba4,1 -

and basketball, but feel somewhat unprepared to deal _with archery, dav 1,

golf and wrestling. Subject areas-that some respondents apparently felt

ill-equipped to integrate into their instruction' included: exercise .

physiology and motor learning. Conversely, fitness and athletic injuries
AI

were topics that nearly all respondents reportedly were-able to apply"to

their classroom instructiOn.

,\

31
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) Table 13

Health-and Physical EduCation.- Sunray)! of Res
P'General 'Teaching Skills Expressed in Percentagesit

NECESS r TY

Mxtdating of the
nec'ess ty of this
skill is

13,
7

TeAhind Skills in

27

EFFECTIVENESS

M'y Preparation
this skily.was

< C
tio 41- d 1,

-,

M

fib

a
iv:. -. Maintaining effective tetchec-

. 'p_4 15 6 __0 learner relationships )0 2 66 1 8,5 11 9 3 4

Maintaioing effective teacher-
:33 3 61_7 10,0,,5 0 0 teacher reitationsh'rps

. ,. 11 7 404?0 20.0 20 0 8 3

malining effective teacher-
49 3 4e 3 3 3 - J) lip 'adir,,,,Istratc,: relationships 15 0 1..,6.1 15.0 30.0 3.3

,Pla,na;ninu'pffect-esre teacher-
41k,7 4:9 7 _3_3 3 3 Paeent r(corrauni ty 1 relationships 11.2 33 3 250 25-0 eo

503 83 1

2 559 61,9

Decoupizing power structure
18 3 56 -0 16 7 10 0 0 ., of schoo-1

11emitifying teacher's attitudes
7 :0 affecting learner behavior

Identify-in; learner attitudes
affecting teacher behavior

89 f _8 5_ .0 0 _1 7 maintaining discipline

ZPrlying diefreht instruc-
25 0 6.0.0 11 7 1 7 _1' 7 tional,mettiods

28 3 56 7 11, 1 7 -1 7 .ustri

.53 3 4.5'0 1 7 0 0 1. d rat t sons

36 7 58.3 10 3 3 3. 1 7 401i,sson: planr in:

30 0'53 3 15 0 1 7 0 nit planning

15 5.58 6 1.9 0- 6 9 '3.° Usi.p objectives

..

Appl hurra-, development
to instristion

1pplyino learninig' prinstpfes
24 6 61 4 14 0 0 0 to instruction.

1745 56_1'21 0 3 5 1_8 Dscussrg controversial issues
. .

29.8 50 9 15 8 1 8 1,8

ceteloPing assess'ents or
23 2 64 3 12 5 0 0 testing devices

interpreting results of
17 5 68.4 12_3 1 8 0 assessmerts or tests

33 9 61 0 _3 4 1 7 0 Evaluating one's instruction .

26 3 54 4,158 3 5 0 E,aluat g curricular materials

10 2 35 6 39 0 13 6 1 7 Pretestir for inividual licit ion

1.7 35_6 339-254 34 Using standardized test results

Understanding legal requirements
60 0 35 0 3 3 1.7 0 apd 1 iabi 1 1 t ies of teaching

'39 0 44 1 10 2 64 8' 0 Reading instruction
;(4.

Dealing with special learning
. 40 0 48 3 10 0 1.7 0 Problems in regular clastes

. .
Working with cross-cultural

27 1 44 1 20 3 8 5 0 learners 117 27.1 33.9 27.1 10.2, .
15 0 46 0 28 3 10 0 1 7 Reading professional Journals 20. 330 30.0 11 7 5 0

. .

11 7 55 b 20 0 13 3 0

10.3 43 1 22 4 24 1 0-

8 3 25 9 3 1 7 26 7 8 3

11 9 25 4.23 7 25 4 13 6

`23 3 50.0 16 7 8 3 1 7..

25.0 48 3 10 0 13.333

28 3 53 3 11 7 6.7 0

' 21 7633 83 3317
16.3 68 3 _8_3 3.3 1_7

17 2 70 7 6 9 3 4 1_7

ti

41

15 8 33 3 35 1 la 0- 1 8

22 8 54 4 14 0 8 8 0

5 3 49.1 24 6 19 3 1 8

17 9 60.7 8910 7 41 8 J
17 5 59_7 IT.5 5 ,__0

8.5 LQ 2 _L.7

115 t9 3 3_5

1.1 47_5 10.5 IUD _

A.7 42 4 42.i 11.9

15.0 30 0 13.3 33.31 8.3

102 35.6 35.6 15 3 3.4

6 26 7 23.3 31 7 11 7

Professionalfsm (workshop par-
ticipation. using -professional
journals, participating in

25 0 50.0 18 305 0 1 7 professional organimtions) 23.3 43 3 21 7 8.3 3_3

32

01.



Table

Health and Physical Education Summary of P. E. Activity,
Coaching Ability, and Knowledge Ratings Expressed in Percentages (N=59),

28

Knowledge Level , Physical Education Activity- Performance Level-

co
o o.o fD
0. .0 O.

C rD

5

rD

17.2-44.8 37.9

59.6 28.1 12.3.

51%011 8,6

'29.7 29.3 50.0

22.8 52:6 24'6

37.9.50.0 12.1

77.6 20.7 1.7

43,143.1'13A

35.1 42.1 22.8

81.0 17., 1.7

67,2 31.0 1.7

69.0 29.3 1:7

75.9 22.4 1.7

50.0. 31.0 19,qt

22.4 36.2'41.4

Archery

Badminton

Basketball

DariCe

Golf

Soccer

Softball

Swimming

Spee0all

Touch' Fbotball/Flag Football

Tennis

Track and Field

Volleyball.

'Weightl-raining

Wrestling

0 0.
le 0 cD CV0. n

17.2 36.2 46.6

59.6 31.6 a.8.

70.7 20.7 ,8.6

20:7 36.2 43.1

14.0 50.9 35-.1

213 aa,E 12.1

79,3 20.7 ____Q

44.8'41.4 13.8

1LE 47.44.0

79.3 17.2 3.4

58.6 17_3_

60..3 34.5 5.2

82.8 15.5 1.7

50.0 31.0 1.9.0

22.4 39.7 37.9

Subject Area Ability to apply knowledge in:

Athletic Injuries

Exercise Physiology

to
0

,

0.
0

41.8

a.

--4a,

,

50,9

41,1,29.1

C

M
7.34

29.1

'Fitness 74. 25.5 0

Health iducation. 65-4 ,6_

Kinesiology .2524 61,6 11.0

Motor Learning 21.8 54,5_ 23.6_

Skill Analysis 40.0 4 14.5

Tests andJipasurementsv 41:8 4.7_,3_

Athletic
Sport

O.

Coaching Level

uo d -
O CL
0. M W.0 0_

C CD
Cu .0

C
CD

Basketball 30.4 J4.3

Football 59.6 25.0 15.4

Track' and Field 57.1 32.1 1,0.7

Volleyball K/ 50,9_ _LI



4

a

Table 15

Health Education - Summary of Responses
to Selected Topics ExpreSsed in P4rcentages'(N=59)

29

Content Area

Chronic and Degenerate Diseases

-4e:-Competency Level

'
oGI Imo'0. '''s

Cl0
CD CU

. .0
C0 .0
ch C

CIOCD

et
rt.

Community Health

Consumer Health

40.9 50.0 9.1

4 31.8 59.1 9.1

Environmental Health 40.9 4J.7 11.4

Growth and Development 45.5 54.5' 0:

Human Sexuality 56.8 40.9 2.3

MentilHealth' 0.2 51.2 18.6

Mood Modifiers 20:4 54.5 25.0

Nutrition 47.7 38.6 13.6

Physical Fitness 90.7 9.3 0

Safety 65.1-'12.6 Z-3
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Education

,J1!' Over sixty-seven percent of the respondents from. industrial education are

either attending graduate schobl or teaching in, the middle school or high

school'. Responses to the general teaching skiTls.are summarized in table 16.

As with:the otheep;ogram areas, former students generally perceive :these

-generic skills to be necestary.or very necessary but their perceptions vary

significantly with respect to the degree of effectiveneis,provided by the

preparation program they experienced to impart these skills.

Table 17 summarizes perceptions of former students concerning the pro-

gram components they experienced. While_ all program components received

high ,impOrtapce ratings, respondents assessed their preparation for the

components: "usemass production activities," "develop instructional

materials," and "evaluate student progress" to be adequate to good. *Con-

,
versely, they assessed their preparation in the'program components, "main-

tairi machinery and equipment,' and "manage shop funds" to be marginal

or"Inadequate. ,Other program components assessed on this questionnai

whichsmay merit attention include: aviation, industrial plastics,

power, echanics.. However, since only 4 individuals reacted to these

program components, generalizing' from these values should be dbne with

discretion.

35°
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Table 16

Industrial Educationf- Summary of-gcsponses
to General Teaching Skills Expressed in Percentages (N 09)

NECESSITY
1

My rating of the
neccssi'i of this
skit I, is

70 6 30.0 0

en

c

T

Teaching Skil)s in

Maintaining effective teacher.-
0 0 learnA.r relailonShiRS

Maintainingieffective teacner.
300 900 0 20 0 0 teacher re.ltonships

Maintaining elective teacher-
55_6 44 4 0 0 0 administrator relationships

kiaintainkre effective teacher-
60_0 30 0 10 0 0 0 :arent lcommnityl re'ationsni:-.s

teacner's att,tvies
40 0 6p 0 3 ' 0 a"ectir0 'ear-er tenavion

leacrer attitvges
40_0 40 2 20 0 0 0 affetirc teacher tehavicy

Tet77nrrinwpower truz.vre
53 0 50 3 3, s.:32,

66 7 13 3 3 Md ,ta,,Inq

40 0 60 0 3 0

'33 7 40 0 17.7 23

50 C 40 0 D

E3,wa 30 0 20 0

417 0 40 3 '3 0 3

10 0 4C 3 23 0 3000

.2 5 12 5 6:4 25

-y rc d "nrent
iicni' ,e,odt

7- -1 a,T s7a1 -eCia

o:arr,,g

leyelto"
to oinstr,ctitr.

22 2 55 6 22 2 ') 0 IrStrt'Cr
22 2 44 4 0 33 3 cirtro,e'slal issues

34,elcoiro assess"ents cr
Ilk6 33 3 1, 1 0 0 tett--; dense;

terprnt,r1 0'
556 222 11 1 11 1 0 aSteSSm#.nt or tests

33 3 55 6 0 111 0

33_349'6 11_ 1 0 0

'22 22 2 11 1 33 3 11_1

11 1 't ' 33_3 22 2 22 2

E,al,atlikg oho's Inst,..Ct,On

E.al)a,t,nO c7r,culer

P,ete;ting for ,ngi.,dua

r s

!ion

Using etandardize4 test results

iJrderstanding legal requirements
66 7 22 2 1' 1 0 0 and liabilities of teaching

11 1 77 8 11 1 .0 0 Peadinq instruction

44 4 44 4 11 1

I

)exlinn with soncia' !earring
0 0 prDble"'S in regular cla5sos

working with ,roSs-cultural
33 3 22 2 22,2 22 2 0 learners

33 3 556 11 1 Reading professional Journals

Professionalisir (workshop pas-
t,cipation, using professional
30prnals, participating in

0 0 professional 0.ganizatinnsi44 4 44 4 11 1

EFFECTIVENESS

my preparation on
this skill was

10 0

20.0

0

20 0

20 0

5

el,

en

50 0 20.0 0 0

20.0 40'0 10 0 10 0

44 4 22 2 222 11 1

0 3 0 0 3 0 0 2 0 0

50 0 20 0 0 10 0

300.300 300 010,0

10 0 5d 0 10 0 20 0 10 0,

33 3 11 1 '22 2 22 2 1' 1

ap50,0 30 0s1(1 0 0

70,0 20,0 10 0 0 . 0

40.0 50 0 0 10 0

*2,0 541,0 0 20_0 0

Z0,0 500 _:19 0 10 0 0

40,0 40,0 20_0 0 0

25 0 12.5 50 0 13.5 0

11 1 55 6 22.2 11 1 0

33 3 22 2 0 33.3 11.1

44 4 22 2 33 3 0 :`\
44 4 2.2 2.11 1 22 2 0

33 33 3 0 33 3 0

11 1 44 411 1 22.2 11 1

t

33 3 33 3 11 1 22 2 0

11 1 33 3 33 1.22 2 0

44 4 11 1 33 3 11 1 0

11 1 11)1 22 2 55 6 0

33 3 22 2 11 1 22 2 11 1

0 22_2 i411 22_2 11 1

55_6 44_4 01_ 0

, .

66 7 11 1 22 2 0 0

44.
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Table 17

Industrial Education% program ComponeAt Ratings Expressed lo Percentages (N=7) _

Importance to Effectiveness of
Role as your TAMUJ'repar-

1ED. Tearei°---.--___.
......r..... . ation as an IED

-..
. Teacher

. o m s oa > = _ a, o
-0 o. -. m -s ,-
.0 ... . -., , ....... ..= mr o.

<-
m
=
<-

.

PrOgram Components

.
<-, .
m

<-
0
.0
0
0

,
rD

m
-.;
m
0.

\

87.5 12.5 0 OrganizeAndustral Arts clubs 62 n 12 5

'88.9 11.1 0 Sponsor Industrial Arts clubs 55$"33.3 11.1

77.c92P22.2 0 Inventory materials & supplies 33.3 44.4 22.2

8i9 11.1 0 Purchase materials & supplies 33.3 44.4 22.2

88.9 11.1 0 MpiAain machinery & equipment 44.4 22.2 33.3

88.9. 11.1 0 Manage shqp funds 33.3 33.3 33.3
--...--

Encourage individuals student
77.8 11.1 11.1 research 66.7 22.2 11.1 '

§6.7 .0 33.3 Encourage student group research 66.7 22.2 11.1

88.9 11.1 0 Use mass production activities 100.Q 0 , 0

Locate and *use industrial per-
77.8 11.1 .11.1 sons as resources for class 66.7 '22.2 11.1

66.7 33.3 0 Develop instructiooal material; 88.9 0 11.1

0
88.9 11.1 0 Evaluate student progress 88.9 11.1 0

Cope with multiple activities
88.9 0 11.1 svalltaneously 66,7 33.3

O. A E
O 0 E-

`.< (1.
O 0 7-
C
M 0
7 -01

M r
7"
M

28.6

33.3

33.3

11.1

0

0.

11.1

0

0

. 0

0

11.1

0

Has an inadequate preparation in one or more of the program
components ljsted above:

'"S
QM -0 (00 C -0.
0 W 7

O

General shop 75.0 25.0 0

Woods-- 100.0 0 0

Drafting 50.0 50.0 0

Metals & welding 1'00.0 0 0

Power mechanics 0 50.0 50.0

-Crafts 100.0 0 0

Industrial plastics _ 0 50.0 50.0

Electricity/Electronics 33.3 33.3 33.3

Graphic arts
r

50.0 50.0 0

66.7 0 33.3Photography

Manufacturing 50.0 50.0 .- 0

Construction 66.7 33.3 0 .

Aviation 0 0 100.0 .

(1) persuaded you not to apply for an attractive position?

Yes 14.3 No 85.7 If yes, please list components.

(2) resulted in not being selected for an attractive. position?

Yes 0 No 100.0 If yes, please list components.

4/. V
LJ
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Other data directly related tb perceptions of former students are

the:response5 to open-ended items provided on the questionnaires. Nearly

half (49%) of the respondents added wx4,ten comments to their responses.

it is ironic that while the initial matlout return was lesS than the return

from the second matlout, more written comments.accompanied the initial

returns, i.e., 130 comments/256 returns compared to 99 Ammenis/312 returns.

, , .

Moreove', 94 percent of the comments were from certification recipients
.

who exrierienced one of the EDCI programs. Commetits from elementary teachers
I - 4

* 4Y

(EDCI) fell primarily-into four areas of concern: need for more iptertsive

early ield experiences, need for greater emphasis on discipline and

classoom management,' need for: a longer student teaching experience, and

kneed for more emphasis on reading. Other areas of need mentioned more

than once included multicultural studies and special education. Secohdary,,

teat ers certified by EDCI frequently mentioned the.need for earlier

fie 0 experiences, the need for more work'on diScipline, the'need for

methods coursework in teaching fields, longer studentteaching experiences,

less emphasis on performance objectives. The need for reading instruc-
.

tin at the secondary level was also mentioned by more 'than one teacher,.

Trends from the comments offered by former students of other depart-

ments were not discernible because of the limited number of responses.
11

A complete listing of comments are provided in Appendix D.

Supervisor ratings on the effectivenes5;ofthe recently emplOyed

teacher from Texas A&M were collected and summarized: As mentioned

previously,this information is presented in appendix C. Collectively,
.

supervisor ratings werepositive for each of the 29 general teaching skills

listed. Although thiS information is encouraging tO the various preparation

programs, thete data are of Ti significance for program evaluation
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because of the uniformity of responses to the various teaching skills.

-Curricular revisions needed to strengthen Ofograms - function 3

While recommendations for program improvement will be provided, in

the following %section, the intent here is to-present the discrepancy scores

related the general teaching skills for each preparatory-program (Table 18). 4/

. ,

In additioh, discrepancy scores for the EPSY special component, and EDCI

program-dompqAants will be presented in tables.19 and 20. Taken collettivelY,
--

over449% of-the discrepancy scores for the general teaching skills were(

(' 4

determined to be within the acceptable range, that is, the 'related instruc-.

tionai components to these skills are not in need ciT revfision or review.
,..

However, 32.4 percent of %he discrepancy' scores fell, within the review

'range,-and 18,5% of-the values suggest the need, fof pragraMrevision.

Review of these discrepancy scores by program area reveals that

AgEd respondents rated their 'preparation asaCcOtable (27 Skills in the

acceptable range, 2 Skills in the review range). -While at the oler,end,

of the continuum, EDCI respondents wereuore critical of their preparation'
. .

(ELEM - 8 skill comp Wonents'are acceptable, 11 ill comporrehts are in need
. . ,

of review, 10 skill components need ,to be revis d; SEri- 9-skill compdnedOs .A ..*

.

1

are acceptable, 12 skill componentsneed to be r viewed, 8.Skillcomponents
.. .

-1'

need to be revised). The remaining program areas. fell between WO and .

O

, .

EDCI with respect to the acceptabliviiscre4(1cy score$,"-Kb.,,EPSY - 11
, .)

skill components are acceptable, 12 skill components are in need.of review,

5 skill components need revision; HPE 16 skill t-umptihent# are accept-

able, 8 skill components are in need 8, review,5 skill components need

,revision;,IEd - 14 skill components are acceptable, 11 skill components

are in need of review, 4,skill components nee!! revision.

Discrepancy scores for the EPSY and EDCI program components reported

40
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in tables 19 and 20 suggest onlyrone program component in need of revision-,

, early field experience for` the seconda'r *gram area in EDCI.
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Table 18

Summary of grogram Area Discrepancy Scol-es for General Teaching,Skills

TEACHING SKILLS:

,Program A

AgEd EdCI (5) (e) E y HPE IEd

ft Maintaining effective teacher-
learner relationship

Maintaining effective teacher-
teacher relationships

Maintaining effective teaser-
administrator relationships

'Maintaining effective teacher:

41r, i ..

parent:(community) relationships

Identifying teacher's Attitudes
affsiking learner havior

,ft,

Identifying learn. Ludes-

affecting to he eh %dor

t
Recognizing power structures

of school .

Maintaining discipline

, .
ApRlying different instruc -.

tional ifithads

' -

Using audio Visual media

Gifting directions
/.

.
Lesson planning.

Unit planning aft_

-Using.o6Jectives

a '
Applying human develd$4nt.
o instruction'

Applying learning princ,iPe9 to
instruction

i

' 4piscus'sing controwsial
Tsspes

4.'o

.
". Developing assessments or '

testing devices 11'

t Interpreting results of
assessments or tests

, .

Evaluating one's instruction ____

Evaluating curricular materjals

llretesiting fbr individual izationt

AI US i ng 5 detests results

Understanding legal require-
ments and liabilities of 'teaching

441,11r C
Reading instruction .

, Dealing with special learning
problems in regular clasyses

Working with cross-cultural
learners 4L

... ' -

.

Reading professional ,journals

Professionalism (workshop
participation, 'using profes-

sional jourrials, parli(iphtin
1 in professiona'rorganizatio

A

".47 82 ,14t.33

.

-12.99 2i.ap

-2:29 61 27

60.87 123.84

33.34 129.37 _ 108.99 108.31 86.65 60.00
. . -

52.19 139.69 124.21 -' 99.98 115.01 111.10

34.77 . 168.80 ,140.39 75.01 '115.01 180.00

26.09 87.73

. - .

.

83 88 75.00 54.99 70.00

.

,

21.43. 112.20 105:83 )33.33 89.64 50.00

10.83 103.26 ., 147.79 66.67 83.34 120.00

' -
54.34 208 80

. ^ 4 '
8.68- 5).60 __3_,34, 19.98 10.00

l.53 60.680

93.66 99.98 96.60 60.00-

187. 100./ r88:13 133.32

.

45.45 30 01 -50 00 ,

8.70 78.91 '58.33 48.'33 40.00v.. 90.91

:-23.9 6.40 25.15 25.00 . 3.33 40:00

.
. .

-2.15 13.74
:1.30

8.33 5 20.00

-26.06 41.-3f.60 -21.00 ,

4
45.45 -1.75 -40,p0

'
. I .

, 2.28 80'00 - 59,50 '"

adg

06.15 '56 14 -lilp

t

54.40
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. 8 89 39,99 '30.77- ' 19-30 33.33
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1
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,
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,

,
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-

81 70 ' '115 40 64.36 44 44
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28.90 104:59 76:63 53:83 _6.4 45' 9t 9'1 , i''

22_23 .; 134_14 125.95 141 83 34 122_2_1

65.21 207 29 198,68 92. 14166 88_88_

158.95 121:0 106.77 88 88
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4.64 ,23.a7 10 02 -33:33

51 13 3845 ,16 67 -11.11

=to
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1
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.. , .1

-26.64 ___
-

i 0 04 '14i 17 , 115.38 -1.69'-66.66
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'Table ip

37

$umMary df EPSY Program Components, Discrepancy Scores

, .

1

',Characteristics of exceptional & handicaved pupils

Administrative arrangements used in special education
(e:g., resource rooms, consulting teachers, etc.)

Normal leariting & its relationships to LD pupils'
& *

Abnormal learhing utilizing an information pro--.
cessing model

- .. ...

Various modalitjes appropriate to learning by LD pupils,
. -

Theoretical foundatiori to methodology in special
education . :

II
, . , evr.

Mated experience.in.teaching LD pupils

In-school practical experience in teaching LD pupils

Normal childdeveilopment

(,v

Alb

12.50'

'0.00

25.00

0.00

0.00

37.50

-37.50
(---/

62.50

4.25.00

I,

(
e

43
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Summary of EDCI Program Components Discrepancy Scores

a

38

Introductory edUcation eoutek

Elementary
A-

Secondary

5.00

Early field expe6ence (teacher-aides) 42.63 130.29

:reaching methods (general) . 65.67 49.96

Special teaching methods lteaching
or areas)

,68.12 115.85

Microteaching . 0.0 -12.46

Student teaching 9,
, 43.34 * 50.53

.

Nor

t '{'!\
za,

4,

O

43,

-

A

1

*IP



39

k

Recommendations

Given the myriad of, data reported in the findings, thetask of inter:-

retation-has
.
bees particularly onerous. .Even though the task hats been diffi-

cult, recoMmendations'for program revision were developed. These recommenda-

tions were drawn primarily from the discrepancy scores for each program.

Secondary emphasis however,was placed.on.descriptive data and written comments

44 of former students as well ps the cumulative ratings from
.

supervisors of these

individuals. Suggestions and comments for each program area` will be grouped

.together to facilitate interpretation.

*0

AgricAural Education
, r-,,

.. rormer students in AgEd report their tion for teaching was
Alw .

1

,.

both relevant and effective. In terms of the follow-up survey, this program

.

does not suffer frOm,prograMatic_deficienCies or ineffective instruction. gr.

Perhaps of some interest for program review are the instructional components

identified by the moderate discrepancy scores for the general teaching
46

skills: "Maaining effective teacher-learner relationships" and "Dealing
.

with special 'earning problems in regular classes." These teaching skills e

werealso cited .in the specific` component of the questionnaire as being

among the most importaft responsibilities for first year teachers in

Agricultural Education. As perdeived by former students, this survey indi-

licater, that AgEd faculty members are successfully preparing their teaching

candidates for the challenges of the Vocational Agriculture classroom

Future Farmers Organization' (FFA)

Educational Curriculum and Instruction

Recent rtification recipients in EDCI have proyided a number of

positive su s.tions for program review and revision. In the elementary

4 c. 0'.
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,

program area, discrepancy values hive suggested a need for Vevising or

adding instructional co

7(

onents. celated.to the following.teaching skills:

Maintaining effective teacher-administrator re- ]at''onshfps
.

4

Maintaining effective teacher-parent (community) relationships

'Recognizing power struapuftof school

Maintaining discipline

Interpreting results of assessments or tests

Pretesting for individualization

o
,

k Understanding legal requirements aid liabilities of teaching .

7

,--4:
., 4 . t

Reading instruction
1o.

Dealing with special learning problems in regular classes

AO
Working with cross-cultural learners

Written comments from elementary level respondents-confirm many of

these areas of concern regarding the program they experience4. On a positive

note,-a number of these issues have,been'addressed by the elementary program

area faculty, and curricular revision efforts are either underway or have

been completed since 1976.

Discrepancy scores for the secondary level program fin EDCI indicate

.

the need for, revising o'r adding curricular components related to these teaching

'i Maintai6ing effective teacher-learner relitionshilos

4 Maintaining effective teacher-teacher relationships

Maintaining effective teacher-administrator relationships

'Olainiaining effective teacher-parent mmunity) relationships

er

Maintaining discipline
ti

Peading, instruction .

Dealing with special learning oroblems in regular' classes

Working with cross-cultural learner?;
1

4 t)
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er.

As with the elementiry program in EDCI, written comments froesecoVary

certificate recipients corrobrate the shortcomings in the program they

experienced.. In addition, Of secondary prograb component, early field

experience, received a high"discrepancy rating. This rating is justified

since members of this survey sample 'did not expeYience an early field

experience. The early field expertience for, condary majors commensed,

spring -seinester, 1977. Moreover, a similar situation'occurred regarding

4
thdo "special teaching methods" program

4
component; 1974-75 respondents were

. '

unable to assess the qualillObf this program component'since the courses

(EDCI 401 -407) were not offered on a'continuing basis until the Fall sem:Zler,,

1975. Although a number of program adjustments have already been initiated;

,these observations and recommendations are offered for consideration to

the elementary affd secondary, program areas of Educitial Curriculum and

'Instruction for their consideration.

Edigational Psychology

Provisional: certification respondents to this survey have indicated

the need for program revision related to the LLD curriculum. Five. general

teaching skills were identified_because the discrepancy scores for these

skills were of sufficient magnitUde to sqliii'the nee4 for currtculum

revision. lese components include;
I

Evaluating one's instructiOn

Pretesting for individualization
.

Understanding legal r
A;

dbuirements and liabilities of teachlrg

Reading instruction

Working with cross-cultural learners

It must'be notedhowever, that since the numberof.responses (N=13)
Jw

was so diminutive, strict adherence to this decision-rule is questionable.
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Therefore, the follow-up committee recommends that these curricylar pro -

cam components. be reviewed carefully, by the Educational Psychology faculty

responsible-for the LLD certificatidn Oogram.

Health and P sisal *cation

Discrepancy scores determinedlrom responses of former HPE students

suggest.the need for -revising br adding five general instructional components

to the undergraduate certification programs. These instructional components
4

-relate to the following teaching s ills:

Maintaining effective cher-administrator relationships

-Maintaining effective teacher4rent.(community) relationships

Maintaining discipline-
le

Understanding legal requirements and liabilities of teaching

Dealing with.spegial learnThg problems in regular classes

In addition, reponses on the specific component of the HPE questionnaire

signal the need fir curriculum leview of the components dealing with: .

Chronic and degenerate diseases

Mood mCdiffirs

Organizing-physical education activities involving a hery;
.dance, golf, and wrestling

Exercise physiology

Motor learning
Of

These recommendations are offered to'the Health and Physical Education

faculty for their review and consideration.

,

Industrial Education

Instructional components for four general teaching skills of-the

41111-. . undergraduate teacher preparation program in IEd were identified from theme

analysis of data as being in need of revision. These instructional components

4o
1



include:

43

Maintaining effective teacher-parent (community) relationships

cognizing power structure of school' 4

Maintaining discipline

Reading instruction

While the discrepancy'values for these teaching skills were of sufficient

magnitude to warrant these recommendations, the number of responses-(N=9)-

from which the values were derived is so small that perhaps careful review

is mere-appropriate than the recommendations to reviser the curriculum.-

In addition, responses on the specific components of the lEd question-
,

nairt suggest the need for curriculum review of the instructional components

40 dealing with:

Maintaining machinery and equipment

Managing shop funds

Aviation -

Industrial Plastics

Power Mechanics
. I

These recommendations are offered to the Industrial Education faculty

for their review and consideration.

This report represents a significant outlay of personal effort and

commitment on the part of former' students and supervisomwbb/responded to

the virvey, and in particular,of Mr. Pat Gatons, a graduate assistant

in EDCI who was responsible for compiling and organizing the data obtained from

the numerous mailings. Because of the effort, and commitment exhibited,.

the follow-up committee strongly encourages the programs examined to

carefully review this docUment, considering the implications, it has for im-

proving their teacher preparation programsat Texas A&M University.
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Timetable ofEve\nts FOr Follow-Up Survey

Event Proposed

Date

Actual

Date'

Decision to ConductfSurvey f

Decision to Survey f Recent traduates

First Draft of Instrumints Completed ,
,

List of Provisional Certificate Applicants °Wiled'

Instruments Revjewedby Committee and Panel

Addresses of Students Compiled

Final Draft of Instruments Completed *

,

Cover Letter Developed and Duplicated
11.

.Instruments Duplicated Ji

'initial Mailout tp Certifitate Recipients
.

Decision to Make Second Ma
.

.Telephone Non-Respondents .

- Second Mailout Conducted if Necessary -

Mailout to Supervisors of Certificate Recipients

-

Results Compiled
,

Summary of Responses Mailed to Respondents
, .-...

,

Prejiminary R4ort to Follow-up Committee

Composite Report of Follow-up to lean and C.T.E.
.

Draft of Procedures for Departmental .Fol-low-up Efforts
Completed .. (

I

Instrument Development - Initial Phase for Professional
Certificates ..

First Draft of Instruments Reviewed by Committee and Panel
Within Each Department -,

- -
, .

Ni

Final Draft of Instruments for Recipients 'of Pr'ofessional'
Certificates- 'Developed

,

.

9/10/76

9/30/75

9/30/75.

9/30/76

10/15/76

10/15/76

10/30/76

10/30/76

11/15/76

11/20776

1/5/77

f/5/77 -.

1/.20/77

2/1/77

2/1/77

3/10/77

4/1/77

4/1/77

4/20/77

5/20/77

6/20/77

7/20/77-

8/20/77

-

-

,

'

A*.

' 9/10/7'6

9/39/76

9/30/16

9/30/76,

10/15/71

10/15/76

10/30/76

12/1/76

12/14/76
,-)

12/15/76

2/1/77

.

2/18/7.7

4/18/77

5/10/77.

.5/12/77

4/1/77

6/20/77

<20///

. 44-

;'--

.
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Itemized Expenses for Conducting Follorup Survey

Cost of instruments
used In survey 1838.inst X 15.6 cents/inst-. $ -286.73

eil.ellioes ' 2566 envelopes*X..02ocost/envelcIpe 51.32

posU
)

gp
f" 2566 letters X .034Cost/lette 333.58

1

cover letters
__P

computei. funds.

or
414.

300.00

. cost/response for this survey.exclilding person costs k. $1.29 7

0

54
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FOLLOW -UP QUESTIANAIRE' -

,

,J.

4i _ Survey of Teache-r Education Programs
' ,s,

At.Texas A&M University .1
. --.

; ,

.
. -1_,Iiik

This questionpaire was developed to 6;tain'iiiformation on:the
AP
efairiness of

the Various teacher preparation programs offeredby Texas A&M University. With
your help, information obtained from these q4estionnaires will be vsed.to evaluate
the curriculum of each program. .. ii... .

, . ,,,

.

..' 0'
, 4 ..

Background Information ', ..1

Name
4.. /- fCurrent mailing addregs Zip Code (

Npr gradOted from Texas A&M

Current occupatton'al, status *eck, as many as neededY d.
,

,

.f
.

TeaChing eTementaryiechool ( )

Teaching milddle or' Itniok high school

Teaching high school ( )
.,...

4!, aching junior college or post secondary ( ...)

radiate education (getting-an advanced degree) ( )

Otheri.) please specify ''

a
Address of current tchool or other place of work

p.

44.

ff you aYe not teaching or Working in an inituctional capadty"you may
elect not to complete the remainder of this,,survey. However, we do want
to kaiw-yobr current.addreis. and occupational status!' So please remit
the4PErm 'to us.

d '

, 4

)

56

;
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GENERAL TEACHING SKILLS

General Component' 51

The following data presentation represents a total compilation of all responses ex-

promic:d 4n percentages. It may be of interest to you that approximately 57 percent

of all individuals%respondidg'to this survey are engaged in teaching. .

NECESSITY

My rating of the
necessity of.this
skill is: .

< o <c o mC
11 0 CL /1
'4 m ro '< r

w 0 0
o w 1- m o
(D

. oi a w o
m

a
w

l CD
o
m 1 a
w w C)

N - h< . ro
a w
ri U,

'< 4 . 0
II

I .I

Teaching Skills in:

Maintaining effectivet aCher-
learnerrelationships

Maintaining effective teacher-
.

, teachei relationships

't.

Maintaining effective teacher-
administrator relationships

Maintaining effective teacher-
parent (community) relationships

Identifying teacher's attitudes
affecting learner behavior

IdentI4ying learner.attitudes-
affebting teacher behavior

Recognizing power structure

of'school

Maintaining discipline'

ApPlying diffeient instructional
methods 7

Using'audio-visual media

Giving directions%

Lesson planning

Unit planning

Using objectives

4

C

EFFECTIVENESS

My preparation on
this skill-was:

0' 0
r-t,
P11 a co
(1) , rD MI
O 0 MI ,,
rt r. co
r. a 0
< (D rt
m a r- .

* co
<

i



NECESSITY

My rating of the*.
necessity of this
skill is:-

rp

(1
rL

rn

C,.
ft,
r

(

rD

-4

cD

CD

1-1

4

'Teaching Skills in:'

General Component 52:-

Applying human development'l,

:tp instruction

. learning principlessto.
instruction

. .

Discussing controversial issues

Developing assessmentLor
testing device?

Interpreting results of

assessments or tests

Evaluatin one's instruction
dr.

Evaluating.curtqcular materials

to

EFFECTIVENESS

kty preparation on

this skill was:

m

CD

fD

1-1

rt,

cD

0a
P.

CD "

Pretesting for individualization

Using standardized test result's

Understanding legal requirements
and liabilities of teaching

lor

Reading instruction
, ,

Dealing with special learning
problems intregular classes

Working with cross-cuOkal
learners

Reading professional journals,

ProfessiontlismAihrkshop par-
ticipation, using professional
journals, parti6ipating in
professional organizations)

5

fD

rL

fD

ktr

IDn
fD
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4.
Specific Comppnent AgEd ,53,

-

Information Form
,

.

Instructions: From the'list of 18 teaching respatsibiltties listed below; please
indicaere,..by rack, the .five (5) you believe are mostneeded by a first
year teacher. For example, if you think "Making home visits"'is the,

'area needed most, you would place a 1 An the blank preceeding that item.

; ' I
1. Serving as advisor to young farmer chapter.

.

2. Developing good
teachers, etc.

1.- Obtaining teaching supplies, etc.

4. 1)vtermlning whit to teach and when to teach it..

FviluatIng students (tests and grades.

school and community relation4 (sIudentsents,

7. Financing FFA Chdpter.

14. Developing a filing sys4 tem.

15. Keeping an inventory of supplies and-equipment.

9

6: Obtaining Leaching aidsand materials.

Handling discipline problems.

'9. Orgatizing an Advisory Committee f9r vocational agricultue.

11' .
10. 'Helping students develop sWerVIsed farming projects.

11. fOtganizing an adult edticationlrilmig.

12. Keeping project record books.

13., Completing FFA applications for awards.

16. Organizing a young farmer chapter.

17.-- Making home Visits.

18. Keeping records and making VA reports.c.
ti

' Other:. '44,ease use this space to write *suggestions you think would be 'helpful to us.

I

5 :j'



Specific Component - sEDC1 54

Please i'espoyid to the 4)1 1 ing items, on both scales,. If this se'Etton
you dre asked to _rate the importance and effectiveness of program' components
in the teather preparation program you experienced. If you did" n.ot participate
in the exp!rieriCe circle NE (not experienced). .

. This experience This experience -..

was important, - . was effectively
in my preparation organized

< m C _,. <
fD 15 = = M .
'< " fD fD ...s., '< - /

t n 0. . s.,
rib c+ --,. fD A.
..s., ... CL 0 =
...s., '< fD c-+ MX fD fD 0- .,. ..

Program Components. I A n < ....,
c-+ M

-1 nM..r.
. < c+

fD --,.
< -

Ft-

C" C <
fD 3 . ..z = ft).

5 -17' CL ....... -5
`.< 0 nCD 3 .<, -1:::,J. ' . 0 G
3 w CL

1..) = =. CD c-+
.....

o c+ CL W
= 17. 0 0

et c-h
W Z
= c+

n,et

c

NE Introiluctory education,
coursework

NE Early field experience
(teacher aide).*

NE Teachtlig methods
()general)

NE Specidl teaching .

. method! ( teaching
afield or areas) vat-

NE Microteaching

NE Student Teaching

Elementary Teachier:s Please rate the preparation you' received in the area of
specialization

very adequate

Secondary -Teachers : -Please rate your preparation in

First teaching field (please name)

very adequate

very inadequate

very inadequate

Second teaching. field (please name) ,

. very adequate
\.

very inadequate

t
WhaN t needs 4o to chonged or addecNo the teacher education program et Texas

,.. ,A&M University? -
4.

11,

6u



Specific Component EPSY 55

Please respond to the following items on both. scales. In this section you
are.asked to rate the ,importanceand.effectiveness of program components in the

. *LLD teacher preparation program you experienced.
..,

.'

'importance to

Role as
LLD Teacher

< ...... C C <
M 3 = = M

J.
'.< t 1:1

ca. J. "S0 m 3 / '.<
Cl 7:3

r+ 0 C

11 M
-i

.71
a

(() 41 0 Si.

.

(1
7rt o

w . rt-
-; Program Component,

.-1-

p

et ti

O Effectiveness of your
TAMU Preparation as

an LLD Teacher

< M

{BCD yyfi

=

0 0rr ,

< M
CL

Characteristics of exceptional &
.handicapped pupils it ---,-

Administrative arrangements used
,in special education (e.g.
resource rooms, consulting
teachers, etc.)

No 1.earning, & its relat.i_on-

shl to LD

Abnorma l learning utilizing -an
information processing model

Various modalities appropriat
to learnino by LD pupils,

Theoretical foundation to metho-'
dology in. special education

Simulated experience in teaching
LD' pupils .

In-school praAical experience
in teaching LD pupils

'Normal child development

61 4

CD

J.
=
CD

CD

m -



Specific Component - HPE 56

HEALTH AND PHYSICAL EDUCATION TEACHER QUESTIONNAIRE COMPONENT

fdik

This portion of th& qUestidhnaire was aevelo to obtain information on
the teaching effectiveness of recentgraduates o our teacher education pro-
gram-In the Departmedt of Health and Physihl Education and obtain information'
on how we.Might better pre re future teachers in Phy4icaf Education. If youLare
certified in Health and Phl*ical Education complete the forlowing section.

.._

Please check your knowledge level and performance level-for each of the
physical education activities listed below. Add.additional activities you feel
important under other. (Knbwledge Level -- Sufficient to teach activity).
(Perform4nce Level -- Sufficient to demonstrate skills).

1,-NmuLlelage Level Physical Education Activity Performance Level

r

Archry
..

Badmintoo

Basketh

Dance,

7.clf

corcP

I
so?'tball,

4
r

Swirrrnin9.

Speedball

a

Touch Football/Flag Football

Tennis

Track and Field 0

Volleyball

Weig:pt Training

Wrestling

Other

o 62
ALT

4 ck

oO

SI t
m V

n. A a;
m

al 4
rt

, tr..rr.

. ';
,

.. r.'

J



Specific Component - HPE 57

Please check your coaching level in each of the sports listed below. Add
ddditional sports you feeljmportant,

Athletic Sport Co/Idling Level

Basketball
1

Foofidall

Track and `Field

Volleyball

Other

AP ,

Please check your level of ability to apply
if
to'the teaching of Physical

Education activities your knowledge

abject Area *

Athletic Injuries

.Exercse Physiology

Fitness

Ifealth Education

44o

iolog*

earning

1/4

Ability 'to apply knowledge in:

CI ).0 ;7.fl ' (I)
Q. ID . Q.

C
(I) fAit*0

Its

Skil1 Analysis'
114,

TestS and Meaurempnts

.
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Specific Component - HPE

HEALTH EDUCATION TEACHER QUESTIONNWRE COMPONENT

58

r

This portion of the'uestionnaire was developed to, obtajn information on
the teaching effectiveness-of recent graduates of our teachex\educatidn program
in the. Department of Health and Physical EcNcation and obtain infoxmation,on
how me night better prepare future teachers is Health Education. If you az
certified in HdAlth Education complete the following section,

Please check your competency' legal for teaching each Health Content

listed below. Feel free to add any content areas you feel imloortant.

17
'Content Area

Chronic and Degenerate Diseases

Community Health

Consumer Health -

-'Environmentai Health

Growth and.DevelOpment

'Fluman Sexuality4li

Mental Health

Mood Modialers

Nutiition

'Physical Fitnesi

Safety

Other

gip

a

a

CoIetency avel .

t"
i*
11

H
=

c m P ,

a 4 a
m
4

rt .

CD 13+

rt *
M

...

411



Specific Component - IEd

'INDUSTRIAL EDUCATION TEACHER QUESTIONNAIRE COMPONENT .

This portion of the questionnaire was developed to obtain information.
on the teachinl'effectiveness-bf recent graduates of our teacher education

. program in the Department of Industrial Education and to obtain information
on how we might better prepare future teachers in Industrial Education.

Importance to
-pole as,

.IED Teacher

t

1 n
LI ......

t) t) A
J 0 V

....., 0
tl, LI. -1= M r+
c-+ c2. CO

=
r+

,

Program ComponentS.

Organize Industrial Arts clubs

Sponsor Industrial Arts-clubs

Inventory materials & supplies

Purcha'se materials & supplies

Maintain' machinery & equipment

Manage shop funds,

Effectiveness of
your TAMU Prepar-
ation as an IED

Teacher

ru a
0. ru 0
m
O ...,. -0
0, m --1
(4. 0, m
m , -0

..... 4 0.1

. - rt. -5
O M

0..

0
0

Encourage individual "student research

Encourage student group research
Am

Use mass production activities

Locate and use industrial persons as 1

resources for class

Bevelop instructional materials

Evaluate,student progress

Cope. with multiple activities'

simultaneously

Others (specify)

bJ
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FOLLOW-0P QUESTIONNAIRE FOR SUPERVIgORSOF
Recent Graduatei'of Teacher Education

Programs, at Texas A&M

This questionnaire was developed to obtain information onflthe teaching -N
effectiveness of recent graduates of our teacher education program'af.
TAmu. The information obtained from these questionnaired will be mod
to evalbate the 4arioui.components,of'tly program.

Feel free to make addit.ional comments

Name of giaduate
r

Background Information

I

Title of individual filling:out this evaluation (check one)

Principal (,)
AsSistant Principal ( ),

Department Head ( ) *

Other ( ) Please Specify

Current occupational status of graduate (cheek one)

Teaching elementary school (...)

Teaching middle or .junior high school ( )

Teiching.high school.0)
Teaching junior college o'r post secondary ( )

Other ( ) .please-specify

Subjects .currently taught bygraduate.-

4

6 I

1

4
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410
GENERAL TEACHING SKILLS

Directions: Please respond to the following items by placing an (X)
on the appropriate blank of the scale.

A

'Teaching Skills in:

Maintaining effecti/b teacher-%
learner relationShips

Maintaining effective teacher-
teacher relationshiris

Maintaining effective teacher-
administrator relationships

Maintaining effective teacher -
parent (community) relationships

Identifying teacher'e attitudes
affecting learner behaviiA.

k Identifying learner,attitudes
, affecting teacher behavior

Recognizing power strwture
of school

Maintaining discipline

Applying different instructional
methods

Using audio-visual !Media

:Giving-directions

Lesson planning

_ Unit planning

Using objectives

0

EFFECTIVENESS'

Teacher's performance
onothis skill is:

1ft

aid

5

a

tr

fD

Of

0

62
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Teachiii Sklls in:
C

Applying buman deielopment
to instruction

Applying learning principle'r11
instruction

Discussing controversial issues

4111

Developing assessments or
testing deVices

assessments or tets

Evaluating one's instruction
1

-

o.

Evaluating curricular materials
1

15etesting for indilvidualizatiori.

Using s-tandardized test i'esUlts
41

Understanding egal requirements

and of teaching

.

Reading in tion

Dealing with spec,ial learning 1
problems iiregular classes

EFFECTIVENESS

ilk

TeaclOk's Performance "
onipolis is :

1-11 g rn',, H
CD

til M

it 4' 1-h

s H t-h

1.-.
. 0

rt
m H..) ' <pis M .

' ;
9

,

Working with---iriAg-culural'

learners 41,

Reaging pyfessional journal? .:
.

PrcteSsiodalisn 00-Pof-sbop participa-.

tion, usinA4pafessional journals;
participaein in professional :

:.organizatiolp)

OVERALL pATfriC TEACHING SKILL

.

4

t

vm
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'IENAS
1

AN1 UNIVERSITY
_ 4 COLL ("sE OF EDUCATION

'V COLLE ATION TExAS 77843

'Office
of

THE DEAN
(713) 845.5311

December 15, 1976

Teachet CerfificateVcipients
From 1974-75 and 19 -76

Dear Former Student:

The College of Education at Texas A04:1Jniversity is
conducting an assessment of themOarrious teacher, pre-
paration programs offeed by the College. ,One.of the
most important components- of this eyaluation-is;the 1,

survey of opinions of recent gradates, like yourself,
concerningisti)e quality of,. the teacher preparation pro-
gram you experienced.. Your ratings and responses will
significantly strengthen the program itself.

Please assist the College with this self-evaluation,.
by,coOplet4ng the enclosed quesbioprkaire and remit-
ting it, to us. k you for your consideration and-

,

cooPeratinia.

Vqry truly. yours,

FrankW. R. Hubert' ,

Dean

Encloslireo

11°

11 I
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TEXAS A&M UNIVPFASITY;

COLLEGE OF EDUCATION
.

411

.. COLLEGE STATION Tfi:AS 77843
.

0 404.

4

J-1

a

Offiet of
THE DEPARTMENT OF EDUCATIONAL . dr
CURRICULUM AND INST1PUCTION

t

February 18, 19776

Teacher Certiflitate Recioieqts ,
From 1974-75 aft 1975-76 .111x

r Former Student:

ppioximately one-month ago the College of Edkatfon initiated a
follow-up survey' OP teacher certification ecipieqts from 1974-75 wile
1975-76. This follow-op -effort was developed .to:provi4e our departm90C- -

with information tillevaill-the components of the existing -certificition.
,

program., . - .-
_44

,
.

. .. ,

ars

66

Presently, the-4eturned questTohnicres-do not include a respoine froffi
you. Although we attempiett to mail you a- opy of'the questionnaire,it is
quite poAible. that AO never received .Since we feel your perceptibns

to about the program'are very important t his evaluation-, we have taken :the
liberty to send you-another questionnaire.

If you are not trrently teaching or working in an instructional
pacity you may elect-to complete only the background portion ,of the .j1,
estionnaire. However, you certainly are free to complete the ent*Of

form. Thank you for AO' time and, cooperation.

Sincerely,

Robert E. Shutes
Head, EDCI Depdrtmqnt

6

t

. 7 2 .t

a

I

.a"



t, TEXAS Aarfel fiNIVFAISITY
COLLEGE C) F' EDUCATION

COLLEGE STATION, TEXAS 771143

-0, of
THE

1
DrPfATMCNT OF .

EDUCATIONAL. PSYCHOLOGY
to'

Februafy, 18, 1917
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Room 704
M T Harrington Education Center

Phone R15-11'131

.

Teacher Certifitate Recipients
. 4...

from 1974-75 and%477.5-765 eh.

. 'Ilk, . ..,

'',
.

,
.

,

.

'Tear Former St'udnt; ...

t. , ,'

.' Approximately one month ago the Collee.of tducafion: inctiated ,a
.

. .,

.. follow-up swrvey,of teacher certification recipients from 1974-75 and

1975-76. This follow-up_effbrt was,developed to provide our department

' with inTormationto elialuate the cortp4Ohts of the existing. certification

.prOgram. ' . - O
Presently returned questionnaires'do not .include a response from

you.% Although w attempted to marl, you a copy of the questionnaire, it is

4 quite possibly that You never received iti.,.Since weleel your percutions
*obtlut- the program arevery important to this evaluation, we have lakeii the'

R = 1140riy,toAend you' notNer questfonnaire.
.

. .

4
IfirywHare riot4urren,py ta'cli-Trig;ov:VOrting.in.an Altructional

sopatity fop may elect to coMplete.only the background 'porti,on of the--
lbeetionnaire. -Hooever, you certainly are.free to complete -the entire

form. Thank ,you for your time and cooperation. -.

Sincerely,4

;ArlhurJ. RoaCh
. Head, EPSY Department .

Apt

. tl

v

;,
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Defraftwent of
Ilium AND EDUCATION

February 18, 1977
,

TEXAS A8001 UNIVERSITY 68

Col2k561 OF EDUCATION
COLLIDE STATION, TII4A11 77$43

Teacher:Certificate Recipient;
411 troM 1974-75 and 1975-76

Deir Former Student:
. .

Approxima4ply one month ago the College otEducation,ihitiated a
follow-up survey of teacher certification recialeilts from 1474-75 and
1975-76. This follow-up effort was developed to provide our department'
with information to evaluate the. components of the existing certification-
program.

e

1,1

.a
Presently, the returned questionnaires do not include a responsefh6m

you. ,Although we attempted to mailityou a copy of the questionnhire, it is
quite possible thit you never received t. Sidte we feel 'yourperceptions.
about the program are very important to this evaluation, we:have taken the

. liberty to Bend you another questionnaire.
. 1

If you are not currently teathitig or working in an instructional'
capacity you may elect to complete only the backgroun rtion pf khe
questionnaire. However, you certainly are free to compete the'entire
form. ,Thank yoU for your time mid cooperation.

Sincerely,

;9-e:44..e-,-

Carl W. tdiss

Head,. epartment

.1.

S

O %Aft t
%mot*
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NIdepartment plc
ERUCA110,1

ittnusniut' !s Eivc-ionow
YOCATIONALitliwrIVIAL ED.I/CA170N.
nastor.m. Eovc.=44,

I

WAS' A&M UNIVERSITY
:COLLEGE OF EDUCATION
coact STATIC TEXAS 77843

sw"

4

'February 18 1977

,
}

Teacher Cer ficate Recipients
From 1974-75 d 1975-76

APDear ,dept:-

mately one month agothe College of Education initiated",
rye), of teacher certificatgin recipients from 1974-75 and

6. . is-follow-up effort was developed to provide our department
twith'information to evaluate the components of the existing certification

69

Telephone 713-845-3016
Room 620. Harrington

Education Center

program.. .

,

.

lit
.

.

Presehly, the returned questionnaires do not include.a response from
you. Although we attempted to mail you a coprof the questionnaire, it is
quite possiblethat you never received it. Since we feel your perceptions
'about the program%are very important to this evaluation, we have taken .,the
liberty to send yOu another questionhatre.

If ,iouare not currenily.teaching or. morking in an instrticnaf ,

capacity you may eleet to complete only thei blickground portico of the
qatstionnaire, you.cerninly aieffree to'complete-the entire

oform. Thank yqu.lior your time and edoperation.

Sinzrely,fr

.

ta t.

Jamesl. Boone,
head, LED Department

. 4

1.11.



Office of
THE DEAN

(713) 845-5311

TEXAS A&M 'UNIVERSITY
COLLEGE- OF EDUCATION
COLETtE STATIQN TEXAS '71543

C

May 12, 1977 .

Principals of Teacher
Certificate Recipients
Tram 1974-75 and 1975-76

Dear Principal:
.

R ently youassisted the College of Education", Texas
A& rUniversity with an evaluation of the teacher cer-
't 1 ficatipn programs offered by this instit4tion. Allow
me to thank you for your attention and service to this

. evaluation. ..We regard highly the information that you
and your colleagues have provided, and feel these data
will play significant roles in assessing the varibus
program components o'f out undergraduate teacher prep-

, aration curricula.

(.Enclosed is a summary of responses expressed in percent-
age values which we received frip the Princivals who
responded to The survey., A° cursory examination of .these
results suggests areas of strength as well .as areas .of
concern.

-

-70

, c .

......--
,

Again,' we thank you very much for this service you have
provided,.snd wighope that you will have a good summer
341.'77.-

.

. .

Very ttull, yours,

,Frank W. R. Hubert
can

Enclosure

I
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GENERAL TEACHING' SKILLS

, 'The followiAg data presentation- represents a total compilation of alT responses

expressed as percentages. It may be of interest to yoU'that approximately 73 -

percent of the-supervisors,contacted responded to this request. '

Maintaining effectlIkve teacher-learner relationships

kaintaining'effective teacher-teacher relationships.. *

Maintaining effective teacher-administrator relationships

Maintaining effective 'leacher- parent (community)'-,

relationships

Identifying teacher's attitudes affecting learner

behavior

Identifying learney attitudes affecting teacher behavior

pcognizing power structure of school

Maintaining discipline

Applying different instructional methods

Using audio-yisual media

Giving directions

Lesson planning ,

Unit.plannirig

Psina objectives

Applying human development to instruction
.

Applying learning principles to inst-uition

.

Discussing controversial issies

Developing assessments or testing deviCes

InterpretiKg ?esults of assessments or tests

:Evaluating one.'s instruction

4,

S.

m a - -
- I, cm z
..e, -.1 M
eD (.0 -11
A -.. -11
c+ Z M
-4. ta, m

- c_

M

92.4 f.2

J.
*CD

T.4

91:4 8.6 0.0

93.3 5.7 1.4

.87.5 11.6 1.4

8/1.0 11.6 1.9
4

84.5 14.5 1.0

. 90.4 8.6 1.0

82.614.8 2.4

A..5 12.5' 0.0

84.9 14.1 1.0

93.8 5.3, 10

91.9 7.6 0.5

6.7 0.0.93.3

93.3 6.2 0.5

8974 10:0 a.5

92.5 6.0 1.5

84.9 14.0 1.1

84.3 14.1 1.0

87. 11.8 1.1

88.3 10.7 ,1.0
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Exaluating curricular materiAls 89.1 10.9 0.0

Pretesting.,for individualization 80.4 17.4 2.2

Using standardized test results 82.3 17.1

Understanding legal requirements and liabilities

Of teaching 85.0 13.4 1.5

I*

Reading instruction "

. 1

88.6 1Q.8 0.6

Dealing with SpeCial 'Learning problems in 4,

nmpular classes
" , 49 %

80.8 17.6 1.6

Worki.ng with cross -cult 86-.2 12.8 1.1

.Reading professional journals 78.6 19.6 1.8

Professionalism (workshop participation, using'pro-

.
fessional journals, participating in,professiorial

organizations) 88.0 11.0 1.0

OVERALL RATING OF TEACHER SKILL 93.0 5.5 1.5

lb
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10 TEXAS A&M UNIVERSITY.
COLLEGE OF EDUCATION

Office of
THE DEAN
(7.13) 845-5311

.COLLEGE STATION TEXAS 71843

May 12, 1977

Teacher Certificate Recipients
From 1974-75 and 1975-76

Dear. Former Students:

During the past semester, you were requested t assist-
the College of Education witip a self-evaluV.ibn of the
teacher certification programs offered unde the aus-
pices of the College and Texas A&M University. Permit
me to thank you for responding to this request. We feel
the data that you and the other graduates have provided
are valuable and essential for evaluating the various
teacher_certification programs.

Y .

Enclosed is a summary of responses expressed in percent-
age values from the 565 f6rmer graduates who responded
to the survey. This summary suggests areas of strength
as well as areas of concern.

r

Again, thank you for youricooperation and servicemen
assisting us with this evaluation program; and accept
our best wishes for a.good summer in '77.

'Frank W. R. Hubert
Dean'

-

% 4
Enclosure

.11



*: GENERAL TEACHING SKILLS
: . 74,

y., . .
.

'The following data resentatipn represents a total compilatiln of all responses .6X-

pressed as percenta d's. .tt may be of interest to you that approximately 57 percent

of all individuals esponding .to this survey are engaged in teaching:

NECESSIT

..

My rating of he

necessity of t

`skill is:

< a a <
m fD Q ,n o
m a .-1

1. fD o m -L.c

.n
n

n
... m c Ill

m a w
n o w 6
m a a o

w
m nt-1

.- m
w o
m o
W a,

,-1

.-

-

72.3 25.7 0.7 0.5 0_7

38.7 52.5, 5.1 2.4 '1.2

50.8 45.0 2.9 0.2 1.0

'

55.6 39.3 3.2 1.0 1.0

s.

Teaching Skills in:

11.

Maintaining effective teachA--
learner relationships

EFFECTIVENESS :

.

My preparaflon on
wlSr

M t"t1 n CD .

.
.

t-I . ,-t1 C., r)

V< (.0 (D Ill
n n ,t-e,

o .r* i.., m 1-, ..

rill
H. Si

()
n

a) , rt m

M < 0-11.

ft 0

VP
(D b-,
< -

< ....,
$ M

14.6 58.0 12,4 11.7 3:2'

Maintaining effective teacher-
teacher relationships 11.5 36.2 23.0 22.0 '7.3

1.1intaining effective teacher -
administrator relationships 12.2 37.3 20.2 23.4 .6.8

\Maintaining effective itleacher-\

parent (community) relationship's 12.7 33.0 19.6 25.9 Ef.8

-Identifying; teacher's attitudes .

14%5 53.7 18.0%10.8 .,f)51.6 38.6 8":1 1.0 Qi? affecting
4,

learner behavior
-

-- ---

, Identifying learner att..ites
46.6 42.6 9.3 '1.0 Q.5 affecting t,eachfer behavior 11.4 43. 3 23.3 18.1 4.0

Recognizing power" structure
20.2 53,0 20.2. 5.2 1.5 of school

87.8 10%5 0.7 0.2 b.7 -Maintaining discipline Is\ 411'

Applying different instructional,
51:5 43.6 2.9 1.0 1.0 methods

35.3 55.6 6.7 1.2 1;2 Using audio- visual media

.58.9 37:4' 2.7 o P. 0.7 Giving directions
1 -

42.8 47.4 4.6 3.4 1..7

35.9 49.1. 9.8 3.4

27.0 45.1 17.2 S:9

1:7

Lesson planning

Unit planning

4.9 ', Using objec iv :s

80 ,

7.6 27.9 30.6 23,7 10.1

15.9 33:1 11,0

13-9 47.2 lift 7.6 1-.0

29.2 43.5 9.3 12.8 5.2

22.1 58.1 10.5, 1.1: 2.2

36,5 51.5 5,1 r, 7

*54.5 6.6 6.6

, 34.5 49.8 8.9 4.7 2.2_ _
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of the-.. My rating

necessity of,t14444r
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Teaching Skills in:

. 75
EFFECTIVENESS

My preparation on
this skill, was:

.
.
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____ ...,

Applying huren developTent
14.8 44.0 26.0 13.0 2.2

.

3§.2',45_9,1......4_1_.2 '. to instruction
.

ATplyingledining, principles tq , 0
,

16.8' 51.6 19.8 7.8' 2.034.2 48.bi 14.0 1.7 4,1,2 instruction _____ ______ _____. --7-. --

16.9 51.2 2L5 7,4 2.0 Discussing controvers ial issues .9:5 34.5 31.8 19.0 5.2

Developing assessment' or
33.3 55..4 7.4 '2.9 1.0 testing devices

'

interpreting results of
36.6 52.6 6.4 -342 i-i assessments or tests 15.1 45.8 17.1 17,3 4.7

, -

19.0 49.9 14.6 14.3..2.251.4 42.5 4.7 1.2 0.2 1...,,aluating one's, instruction _---1--- ----.-.
.

. 12.2 43.2 22,6 18.1 4_0t34.2 54.0_ 9.6 1.5 0.7 , 'Fvaluating-curricular matQl-ials _...:__t_____

16.8 46.3 13,6 19.1 4.2

"-----.- ,,' II . -* \L4
22.7 24.2 5.030.9.A.0 21:2 8.9 3.6 - Pretesting.for individualization .13.2 34.9

.----,-

. and liabO.ities of teaming

6i 30..2 35.7 20.7 7.2'

L5.1 39.1 11.9 23.8 8.2

.
.

.
8.1-34.2 34.2 16.0 72 4 Using 'standardized tes

48.5 44.6 4.6 1-5 0.7:-

-resolts

gilegalre,guirements
.

Understandin

54.4 3510 -7.4 -24 .1.0- Peading instruction

Dealing with special learning
59-8 34.4 4.4: 0.7 0%7 pioblems in regular classes

Working with crocultura1
. learners39.8 42.7 12.8 .3.4 112

-
14.7 4.6.9"26.3 8,6,, 1..4 Peading professional journals

Professionalism (wOrkshop.par-N
ticipation, using professional
journals-partiCipating in

29.2 45.9 18.9 3.9 2.9 professional organizations)

8 1 %

14.7 36.6 21.4 18-.908.4
-

10.3 23.6 17'.2 14,4 14.5,

6 -.2 -'25.0 28.0 E9.8f11.0

15.8 38.8 29.6 12.1" 3.7

u

.18,3 313.3 26.' li.1 , 3.4
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FIRST MAILOUT RETURNS
RESPONSES .TO OPEN ENDED QUESTIONS

o
t . . ...

4

t
General ob,servat* comments from Asriculture.teachers cover.a variety of.

I, . . , , .
i

istutlik 'put no issue was mentioned repeatedly.
A .

D*.

7'.

1975 Respdndent-- Use more ptudent teaching centers'that have a

. t developing"progralfor those §tlidents who were,in'a top- quality

-** '

, high sirhOwl-Progrfft.
[

*
,

it

.-.

. 1975 Respondent = Two'..additiam(bto rankings on information form:

utilizihg,time, antirsunning a miiftiple teacher delfartment effectivelS, .
. '

C'. .

1976 ResP6ndent - A course, dealing with 'some of the laws of teachers

and students in public schools. .,Were the'teecher stands. .

r..

. - 4 .,
_.

1976 Respondent -Asking all supervising-.teacher olutelT

suarantee all Student tcoachers ehe opportunity to rve their

. ,.:
uperv4ping teachers in Actual teachingetuatio s minimum of

three timet. 4.i
- .!5k975 Res

his stu re-
be*eVea tlacher's pvt concern should'be.to

°A true dedication to them Will, in my bpsin,

a stronger] Jnote sugeessetil
1
prograth overall.'

1574 Res dent -.Perhaps the hardest thing for a first year teacher

to `do is get-qrganiZid as far as teaoking,ind planning and super-
.

vising project proiirams,

1975 Respondent :imrneed tp
tahngot teatithis, but =form
try you.cann9t get .along with

sway they want them done.

.0975 Respondent *iimmer conference .could 'be

'4-page tdoklet and mailed to'each teacher saving

stilt in

know kow to get along with
,thestudens no matter how.
some because 'you. cannot 'dp

,

410P
1975,Respondent-*tise MOre student-to-teacher situation problems
dbeing first 6 weelks,ofblock.. ,Be more realistic: .41

1975 Respondent -,Emphasize theimportince of being One*self and

realize that every teactier is-diffSreht and-- usgs differe4t means to -

accomplish the Same .t;

1975 Respondent - To determine what to teach and- when eo teacil it.

../Onew teaqher must evaluate the student and make home visits before

he can possibly achieve

people.
much they
thing* the

summarized into a
thousands of dcillars.

=0"

IN

.
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_ PIRST MAILOUT RE URNS

EDCI - Elementary Education

4
General Observations - Comments ,from elementary teachers Cell vimartly

,

nee.efor 'More intensive early `field experience, need forintd four area's:

greater emphasis on discipline nded,for a longer studenOktfaching experience,
-1

ADA

d for mare emphaAis on reading. Other areas:mentioned moreithan onc:.

.4\ 4
a- ,,A

and ar

. 4

. Or

4
tndApde/multiAlturalostudies'and special educatt ion.

ti

106 RespOndent More field experiences as aides, obsetversc etc.
This is wOere.yog can lelrh the most. Mote instruction on main7!

aining discipline. ,

Cf

Ai.- .

-. 197 6 Respdndent -_-Ther& needs to be more work in the,s0oOls by tiv).#
.

-stildene a. an aide, observer, and teacher. Also; I believe that many
'o&the'cofirses offered at the graduate level should be"-iricorporatecf

'ino the;undergraduate level. This would give the prospective teacher'

s, .-116r.p'OfVen insight into the teaching profession. COures such as
Issues. it) Education-Should be available to studbntst an earlier

..' tYk in tile education progi.am: .., wow 4,
sl.

, , , - f

, 1914 Respondent Relate coursaw rIqto the real-life teaching
. .. )situation. ,

1 2

4

,--
.

. ,
. .

f974 ReSpcindent 4 I chose Engl.sh as my area of specia zation to '

.

.

help in reading, and I only took one course that really 1ped me.
.

' 1975 Respdndept -, Please go into the pracEdal aspects of tests
commonly given in Texv schools. 'Keep up the projects-they help:
et a better math course going-the OntI had hasn't heIred a bit.

-,.GetpeoPle into the classroom as soon as you can and.let°theM know
that spanking a dhild does nqt Allan you've failed as a teAcfier.,' /.

Keep a strong reading program. Also, go 'into programs for kids to
. give. It's a.fact of life no one even mentions!

. .
. . , .,

1975 Respident - More experience and time,for.student,teachi.pg.
Getting in a reality situation. Learnin; tAtdisCipline a class
effectively. ,

)

1976 Respondent - It would be of great help if more emphasis Were
placed on classroom control and alf less on positive rein -

ion

-

forcement.

-1476 'Respondent - Add. undergrad special elucat
add curses dealing with assetsng-learning de
ye4opingappropriate instrqctional strategies.
classroom management and professionalism...,

- .

8 ei

"11

ion pt'ogram.,* Also*

ficiencies and dP-

More emphasis on

Ai a ,



Ewa - Elementary Education (Continued)

4
- ..

: "411

.1975 Respondent - i`-think less .intrOduction'material and micro-

teaching should berequired and more emphasis on methods courses.

,

, 1

1:97t ReSpondent 7 Nded more emphaSis on teaching reading. What

I had was good, butneed more. , Need more instruction in1open

cl.atsrioom teaching.IwNeed m400 student teaching experience in

. 'tilall amounts. prior to senior year semester type.
.., ,

it... .

.

,19l5 Respondent --Sendibotices to EDCI students letting ,them

knc* exactly what they' need to do' to graduate and 'get their

Acerlifittat'e-

I 1 ='
1.97,Respondeni --,Ae-more specific in areas of what happens in

the classroom. Methods courses were very-good! Need mot*.
s

1976.Respondent - There needs to be a greater amount of time .

spent in the classroom; some discussion eeping recprds and

boo cards. How to give a standardized test such as ICRT.

Alsohow td handle pai-bnt-teacher conference

197 Respondent 7 More experience within the schools - more
. ,

othan just education blockosnd student teaching.

79

Risspondent "English specialization -hould halis courses one. _.'.

could use in, elementary school..1 044pr than'that, the program is

great.
.

'1975 Respondent -.Theie' could never be too much field experience..
,

,

Th*' ideal schedule would be to have a full year of\student teaching,

so the student'ilpuld experience the methods used by the teacher too

set the tone e the classroom for the y6ar.., Seven week, of full-
. d4y student teaching was just hcAlphovgh. *4 .

This.expeiiience would also give the student better b'ackgroun4
in discipaise techniques and general clasroom management (most

impOrtaftt of all, I've fou'hd) .
.

.

Secondly,. the class dealing' with' fessional rights-an4re-

sponsibilities and po r structures th schools (E I nunptions
of education) should e saved until la X in the deigreE- plan. These

things have no meani g until a person i. actually inyolvedin a school

situation and is fa ed with=the intricacies of power structure and

politics. ,

". But, overall, the best improvMent I could :,0e mid,, 4in the prrigt_am
.

wodld be mote, well rgagized field.e4perivnce. .

, .

. w

1976'ReSpondent 1) Ways of obtai inq needfd matt r 2) t

of parents and how to deal with't pm.

ft
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EDCI' - Elementary Education 9(Continued)._

1975. RespOnlent - Lss theory and more concrete experiences in-.--!. .

'classrooms with emphatisdron classroom management and -discipline.
... .. i 14

-
,,,

..tt.'1976 Rdsponde n t - I am very proud of the preparation-ASA gave*: i

'me for. my teaching position. After getting into my vein class=
room, _LiVe, fduod many ,th ingt 04.4 .h is he'lped me wit-I-v.4nd t itva-room,

..
" tions that I've been exposed to, that others ftom other -area's

have never .been even introduced to 1."-n their education experiende.
I a.m.protid o ,,,,* ASA' s eduction department h'as?..done_far me...
but of all the courses r fin that those spent actaallyitdoing

,, thIngs Zaveogiven me more pr B less experience. More olasroorri. ....
experience would be fire ,; .:, .

, . r
1976''Respondent any of the graduate level education courses should

..-. be Offered at th rgYad level: Many of these haVe aided me much
more than ttiy underg courses. .. ,

> Verlihigh standards should' also be part of the -teacher 'education
program - the snore required as far as grades, fieldwork and school-
Nork , the better prepared the student will be to become teachers;

,also it will eliminate the, idea, that ople in education are *there
' because it is "easy." .. .... . - .

1976, Respondent - Fiore communication, More Araining,
*tore div.ersified staffing.'

-
1974 Respondent - Need "re iced undergrAd course to teach basics 9f
special education (EMR, 1,6., ED, TMR).

. 1975 Allipondsnt -. better student-professor.rerat nships, less Ph.D.
candi'dates- and 1'taster's students teaching the o 1 sses'- . more realistic

fview concvning distipline. Rardi- grading, in order to quelch the
,idea that the educatioA department and majors are cinched to Rails and
graduate. Addition of--ii progr'am o.r coufs to go observe an different

-*kinds Of schools (white,' black, urban, real, clo4ed. open, etc, )
. ,

. : .

. . .

12 175 ReSpondent Where needs 4o be lots more work in thet.field - the, .
earlier; the: better.

.

. . ,

. .. .

1979 Respondent'- - More concrete hands -on experience In the class-
- ipom before student -teaching: E'sjke-Cially .in maintaining classrqpm

control:* ..
,

. .
Ai1975 -Respondent - ,.letter reading preparation - actual skills. EarLidk.

I t practnice teacher experience - say. end .o sophomore on begihning junior )1,

; year exveriences. _..

,i.

.

1976 Respondent - Earlier involvement work in the schools - More -in-
depth study of area of specialization. - More methods courses%

. , . 4- . 0011
. 0

t
.1'

4 ;

86
I

gro
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EDCI - Elementary Education ticontinuedl
6

4
t

, 1976 Respondent Some student teaching snopld 1,0 done as soon a;.
. possible in the program to tht'student-teacher underst hd

what- it is ,.d,b9t early. '
, 0

A

1916 Respondent .7 you need to ovget the students into' the c assrooms
much sooner than Juni r or, senior year Might-C'pange a Ilt of
stUdents.minds on i they're in theright praesSio. They need,
to experience-the,w katigs of a classroom before they'spend l'years.

-Al. -
of training the o'ffIlid out what, it's really like. I r14vet had

.

the chanceto actually teach except ina'controlled'situ4tion - aid
it' waS a real shock ahi.disAWintment to me when I.finally'had-t6
,fie. -the real classroom'sit-tation..

,

4

1975 Respondent -*Less emphasis on game and gimicsa th`c, role of

_teaching subject matter.

1975, Respondent !71)yre realiStic experiences in teachers' situa-,-
I

tions and help with discipline problems:

, or
197E Respohdent, TAMU has very good courses except: 1n EDC. EDCI

' courses DO ND T prepare a teacher,Aor, anythang. I find that' fit

95% of what I need t9 teach (o!Tier than subielct matter) I am learning
now. ,Education courses' are a waste of time:: They are grade point

:courses with Little err, no learning
have a year. long 14ternship yn their
with intensive supervision. I don't
away from-the real classroom pre.parea b
is .fputthere. -Teacher aide work, vis'

teail!ing does not rieally.pfepareyo
is IndliTg. problermi. I

many negative statements such is mi

e. j think teachers should
st Job at a rower salary
eve any education tourse
ginning teacher for what
o.classes, and even stud,nt
hank the` biggest rroblem
believe you will rekerv.

ut, in talkiiig to ,0-1,4-

,teaCkers, I find myNentiments agreed with by many if not mot.

NOTE:* This teacher is not teaching at the.lemel she
_was prepare4 for!

..1976 Respondent,- More actual wbrk with tne children' at an earlier
stage ih priStaration.

1976 Frei ,-)n;Jent I feel,a course ':15,(214,11nr! prtlem

should be a d d. ;1-;o, more actual' classroom:,xperi,-,nCe 1. heedd.

1974 Res; indent I feel that education majors. Mould have
field expriqe (at least sopLomore year). $11,en

1975 PesTondent - 'Mu -_h more at
.

1 te.achinq moro
.in all afreas. 41r

. 411111P

10-
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Elementary Education (Continued).

'197,6 Respondent - Needs more is area of discipIinerand What to do
with theaprob10 child who really hias a mental problem,

19.74 geSpondent - The regular teaCher'needs help on_what.to do with
the special education Child in the maitstream. d ;

T

, ,.

4
-5.

4.

1975 Respondent - Teaching'methOdctaught are not use or needed IF

the actual teaching piogram. No teaching methods were'actualii
taught to me .at A&M. /

- y

p

1974 Respondent - My;.maph courSes were ver9 good, but my math, meth6ds

hcourse elped me little, if any.
.

, 4

Microteaching should, be done.before stqden teaching.

'6 :

1976 Respondent - Undergradugte special .education.
. -- I

1975 Respofident - Prepare students more-realisticarly for teaching
'wayis'to be effec ive that are not so' demanding of one's personaL

time. Also, coptri with all-facets of desegregation. : .

. , ....

19,75Respondent'- I. feel that the preparation forooteachitng that- I
got At TAMU las very effective because I was able*to step in my first
40,ear and know what I-was doing there. All 0at

. . .
. J

-..1.. ,

1974 gespondent - Spend more time in actual classrooms,. More aide

. 'experience. -

.,.
, ,

. "AL
1975Respondent - l't morlhclassroom exper=ience prior to graduatioh.

')7 4 2) more infdrmatidn abou't the various profesional orgaizataons -'
TSTA, TCTA, etc. -

. . .

J97. ReSpondent( - Student teaching should be at least one semester N

...
4., in lehgth -- res..i treory and mcire practirtcalexperi'ene needed. ,

82

1976 Respondent'.-- More-invoIVemeni with real teaching ,situations

. ?sore exposure to classroom and children. .

liw , . >
1975 More contact. with real .classroom Situations and

.

. .
'less College classroom liork.. ..

,

19/15 Respondent - Bilingual education or experience tn the classroom
teaching` Spanish at elementary level.

1'476 Respo ent - Need to have more.exPerjehte with kpl: bef,n-0,

. . .

.. studen eaching. Learn to use more materials.- what iu avallahli.
'

c
for teachers tlese.

.,.

,,

f .

ad."' 1lb

.

.1'

91 ,

a



EDCI Elementary Education (Continued).

S

,83

4 .

' 1974 Respondent -'Add skills diid behavior needed for teaching in
Inner City

_

,,

..

9 1915 Respondent - More early field experience tOftse questions oni
.6

I

s

1974 Respondent Have more ow-the-Job training or exposure,_ td a
classroom situation rather than lectures. lo.

.
.

. .

. .

1976 Respondent .More 's riences with the children are

.

meeded,under
the guidance of an excellent teacher t( elementary) who has the class-
room under control...- A,controlled classioom would be-goodfor laboratory

. experiences, MloreNmphasis on reading in the'elementery,grades with
-,

actual experience with tlie children.. Observation of elcellenta lraching
programs. , .

1974 Relkpondelt - A course offering. in Multicultural Education.

,

1976 Respondent 2 Mbre in-depth method courses-and more oppOrtunIties
to practice methods learne10. ._ '

1975 Respondent - More'expetuence in the classroom%'4NO courses:should
be taken wntle student teaching. -Mere instruction on dealing with -°

.. discipline problems. .
. .

1 .

1975 Respondent - The methods courses.need,'tb be made. tre relevanit;to
actual teaching experiences. i. .

.,:. JP.
A .

1974 Restpondent - The program seems to be a lot More effective-now. -

'1 do.,like seeing.the student aides gome`in the classroom during eir .

freshman and 9bphomore years. :It willpYovide more effective tea e'rs.
I.. . -e .4

1916 Respondent - More in-schOol expetiente soonerlhanAthe senior.
.

year. -Also; preparation lor more than one' grade level.
....

4

A r - A

1976 'RespoRMTVM! Students heed to .spend mo
.

time ctotq-(aide, stod(nt
teaching, obsdrving) . . : . More' on teac teacher-#dministrntion., ',
relations: ;

1975,Res"pondent 7-1. thinkthe early ,field experience is 'fantastic:.
.

.

.

.

1976 Respondent'- As muchien-field experience as possible should be'
.

psbyided.
4 .e..(.

t
.

. '
.

,
, .. .

. 1975-RespOndent - More experience- andilless book work. 1' felt very
r.,

.adequate' book -wise, but there was a lot of piacticar, common sense
:' .' . expe'ri.ences'I knew nothing' about. (Example: diffpien standaldized

dr '
tests used to.establ.:ish children'sle&ing.), I-wIsh I nid'bet.n mot,

°familiar'with these tests.'

el . #



I

I 0

I

C t

: ,

"EDCI - ElestienXary tducation (Continued)

,

1975 Respondent - More professors to help students,- smaller classes -
less.game-makingand more actualnteaching. ,11"

,

. .

1975 Respondent - The teacher education program at AO is sufficient;1
however, 4 don't want to be jgat "suficient" as.a teacher. I teach
7th grade compensatory Stud at off lass A schdoi, arld I can only -
give suggestions from my 1 ited experiences.'

1. Elementari, teachersIneed more "hand core.' subject Courses.
'Many will have to teach bu their field, such as English majors
teachicg math; history, an i the 'sciences, The "cut and paste"
classes are a waste.' One oul4 be more than enough.

.

2. We need.more train ng in spotting a learner's trouble areas,
.

in any subject and we need tolcnow how to correct these problemsin
the classroom. All these'specialized "resource teachers" forou'r
slower studtnts don't al4tays fall from the'isky when ,we need therm.-

. 3. More, more, more on how to help spot and correct reading dss-
n't mean cut and paste games. -Thesehave their

sressed far too much 'in my courses. '

that straight -from -the -book teaching cart be very,/

boring but many times the new teacher dismisses the imPOrtance' are
help that textbooks art4 basal reading .books can even in a

.'speciallzed classroom. sheuld know how- to preper ly- integrate:
- a textbelipkcin a program and,pake it e.source of learner interest.

Overall, I'm fayly satisfied with my training. Gig 'Em Aggies,
.and 'hang in there. *

""1--

1975,Re ent - A,whole course .ofil discipline and the reality'of
condit i4schdbls today, Ev)erything r was taught was very
idealistic. Iwas in no wayltepared for the real,world o' teaching.
Even student teaching did hot prepare me for my ope teMester 5th
.grade class, Also, 2,ou'nee4 to empbasize.that jobs.arej.pst not.

4' there. I sent out applicatidns and;got nothing'for the fall
seme .

abilities, and I d
.plaCe, t were s.

4, We

4

-

Ri

1975 Respondent .speciaf _Education

1

1 7F Re.pondent -'Ybu need more ivrk in.the classroom. Y-ou Aed to
be_more'practical instet theoretical; You nee ,much, -much
on maintaining discipline sand lassroom coritrtl, You Also need to
be more s cific in the subject drientd cduCation,,cotirses. Exampfct
the readin course needsto4each yon,how,to teach a of-lly0.to,read
pfilorrics and.sight r:ading. I am teaching ist grade, and-foireading
I am having to rely on the teacher'smari*Ats, my pin personil schuot
reading hltkgrOund,'And theVookS-I

1 , '-

1

A

lo

V e

4

I

a.
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EDCI - Elementary Education (Continued)

1976 Respondent
(1) more class'room observation

(2) ,stronger'rleading program
(3).more-on testing and reading

(4) more of a specialization in Leading

(5) more methods of teaching

I. I

,

I (a) ;basics - multiplying, dividing, etc. in poor school'districts

(b) reading I

I .

1976 Respondent -"Teach real situations and:different situations depending

on what type of school and environment.' Too man}( ideal situations given!

My concern for college profs is.to,teadi dil prerent problems and

situationsuthat could arise if teaching in:lbw-economic areas..

I*am teaching in a black primary school' and was expecting to teach in 0
an environment using my units, centers, and open, free environment. All

that r learned inmy books, classroom participation, and student teaching

does not help me noW n my school.

Our teachers do not work tBgether../I.use Lippincott Language Develop-

ment and this is the main concern in our program. 'Mychildren,have been

in school at age 4 doing- mucl of what I was taught to do in my course and

student teaching_

o My principal demands structured 'classrodmenviroinent. It is not as

open p.nd free as the courses have taught me or elven what I May believe, .

but Os main problem was for me to change all that I had used f'br 4 years

and some feelings I have as a teacher as to what a 5-year-old need's.

I. love my teaching; but there are hard adjustments because I was not -

prepared to accept that sdme administrators do not agree with nethods

that I lave been accustomed to.
4, 445

1975 RespOndent More in-class experience.. Coursewqrk should be de-

signed tb meet the needs of actual in-cliss students.

1975 Respondent-- Keep uilthe good work!

t

I

i .

.r ..91
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FIRST MAILOUT RETURNS

EDCI - Secondary Education
t

86

Generar_Observations - Comments front secondary teachers most frequently

.

.mentionbd the need fOr earlier field experiences, the need for more work on
-. . '

.

'
( , 7

prine, the need for methods coursework in teaching fields, and longer

student teaching experiences. The need for,reach:ng inst4uction at the secon-',

0
/

dary level was also entiOned by more than bne teacher.

4, _More
...___IL

e1976 Respondent - basics in En14. an ru s were-h-grammar d'ie.pot re- ,

'r viewed. More basic elements of our fields! .

I am teaching:10th grade English in afairly well -known district. I

had to study the grammar and spelling so I could teach them: Weneed
mote preparationCin these argils before the clarromand.students. Calso
.have had to read and study wiPking techniques. 4 myself couidwrite put,
try to explain it to 15,year'olds! We need more of this' type of instruction.

,
... ;, . ..'

'

,

1975 Respondent"- Longer' student teaching-- more respdnSibi,lity. Mop
,

unit planning along with less.on plans: .

4.0

1975 Respondent More instruction in maintainimg disCipline realistic
(Y,Qu can't teach if you can't. control) .

, j)
1974 Respondent - LeSs emphaSis'on philosophy and intredUction to,:pdu-;
cation; more on methods and ways, to teach in the public schoQl:

s.

1975Mte'spondent - `',et the studenttecher
as -possibleSo:when the instructofrstartt

' , principlesand views, the stu nt wil
form his own.

t. .
-1975 Respondent - More realistic programs.
in inner-city schools and haVen't been sii

.

out in a clas-room as so
-to discuss all theirmj.ce
able-to weigh all ideas and

f-,et:teachers %qt() have taWit

lei by-414 ,IVory tower-, of .

1976 Respondent More teaching experien:cp.'and proporinq
class activities.

-

1075 Respondent - Student teaching program.needs Work.; suggest longer
observation' period. , Grading papers is a,good tr'af to.learn .;111e.abillties
,of a given grade level! d i

,

..,
.

geaceir.-Respondent -,Need to pTpare teachers in both th"thintieldS.,,

_.

(I.
,

.

, .0 .
1975 Respondent -There needs tdlibe .acourse.on.discipline where you
experience 'headlong dlipline pobl&rts.

,.

-.-

4

.44
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EDCI - Secondary Education (Continued):

1985 Respondent,-More emphasis on-the middle school.

1975 Respondent - Special courses in teaching fields that relate to What
teachers will be,t'eactting,and not so much emphasispn unrelated courses:

81

41

19/6.Respondent.-

1976 Reepondent -:Early field:experience at secondary educatiotkevel

sooner,
Need inore-metbods Get them in'the classy m

4011

1975 Respondent - Instruction ori aspects,of cutural 0ifferenoes, podr
school attitudes, methods for disciplinettraining.

1976 Respondent - A course designed to 4et future teachers read and study
severar-tvxts being used at !Wae present, time in their field'-fat thejevel
they teach). ExaMPle: en 8th grade Earl Science text

4
.

.

197 pondent - We 'heed more emphasis op learning theory and develowent
(Piaget, Bloom's Taxonomy, Holberg's 6-stages...etc.). We also rvid.more

171tourses concerning discipline (Reality therapy, ETA,
. -

lir

,

. ' . t9,75 Responderit - More course work"relatedto the teaching of science.
1 .P r

.. 1973 Respondent - One full semester of student teaching.'
.

4 ,t
1976 Resliedent - Teach us how to make grade books' Don't stress too,
much -studnat individual program;.they.amen't.too effeCtive.

O .

1975.Respondent - Possibly a long student teaching experience gelded by
a 1-2 week evaluation ,period.

-...N'
.

,

1975 Respondent- I now teach in an 1.7 school. Most of the

o_
philosOphies end teaching melkdds. tat 'in EDCI'arehOt,applicable in
or situation.° They eemCis.p.waric pnlyj !4 ..is an ideal classroom,' i.e.;
self.- disciplined 'children ina.cla-AA6: "If14, 20-25,who' can. read. I . .d

*hav4. 7th graders who cannot read'on a d'grAde leyel and who do not know'-
what city, state, or countvy theyliven. We can never 'dd anything
Innovative because I must usualy'spend time popping,. screaming, or
killing the'kids.who will not behave.. My-ultimate objectives are A)
hope td have:my.dhildren reading' and 10.1.self-disciplinipg themslIre..

I- am not Ayirtg'the courses in EDCI are bad or not well -talight, but
. most of them areijust.not'applicable to my kids.' Some of: rike county.
shirt/1d deal with the Arthi s really are in a lagsroom, not the; way
-they 'should,be.

. .4 , ,

.. -Teaching in a ghetto school, has helped me realize that receiving a '

1 :college education is very-, yet, specialy and I feel like'l have -received
the

t
e best by graduating from A&M. 4

. . ,

6 t
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.
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EDCI - Secondary Education (Continued)
7 e.

..lields. (41,Careful sgreenin of all applicants to program; don't kl.;

. ...' .
. .

i975 ReSpoideni-s\ (1) Requirement tO take methods courses in subject

just anyone in. (3) Per aps add a course exclusively dealing; with
discipline.-.! Too many lst-year teachers areea4er to be well-liked by

... v students and lacrifice order for popularity. (4) Higher-standards for

entering-pr6gram. 117Hoimany people, are it it because ill's easy, and.

a *they. can't Vlo anything else. IfweVare to be Galled "prossionals,"
our standards should be raised. . 4 .

10- 1

.1975 Responrient'- To train teachersin area of disiiline.*
,4.; . , ) .

., ,
.

1974 Respondent - .Much more preparation is needed in areas of-specializa-
tion, especially at the.seaondary level. Also, students in the ,teacher

education programs shou).d be given the oppattunity to visit'several, '

.varied schoicl and teaching situations. My student teachng.pxperience
was great or so I thought at.the time - but it is'nothing like the .

.

.situation I am in now and did' little to prepare me. 'I did not receive

a realistic picture,of teaching math in a )unlit high school. Oppor-
_tuniiies to listen to.teachers in one's area of speCialization would be
very benefifcial - especially if'thatteacher were'in the same peer group

. as the EDCI student.
t

1974 gespondent - Need more,field experience

1976 Respondent *More experience time or,more praqh.ical situations
brought into the classroom.

_ /1

1976 RespaAdent - More disciplfile in the classroom..

1975 Respo ent - Please add rea dig to the classes that must be taken by
_secondary majors.,

I am,presently.teaching at a junior high school with Mexican American
students, the majority,. Manyof these are migrant students. In one of

my 7th grade social studies glasses, the average reading level is 4th grade.
S cial studies requires so much reading, and I do not know how 'td help
'these 4th grade readers deal: with the material we have.

.Secondaryeducation majors ghould get out into classrooms before..thelr
student teaching semester. That .semester is priceles's bA so much more

happens in{ a classroom than can be seen in that 6 webs period.

1476 Responde,nt -fEliminationof any duplication of Skills such as 7
microteaching. Also.-2 make education courses HARDER to weed out week
'students, who SHOULD NOT TEACH. Those of us who are :good students resent
the'faCt that "just about anyone" can.major_in.edncation. Besides, weak
students probably would make weak; ineffective, unprepared teachers:

fir
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EDCI - Secondary Education (Continued)

89

#14

1975 Respondent-- More.tibe.dedicated.tO actual student teaching Would
be very helpful.

1975 Respondent - Need More preparation in teaching methods on secondary_
level. More'teaching experience is needed beforestUdent teaching. I ,

also think student teaching in Spring- Branch gkeatriaid many_moce.
student teachers should be sent .there. It was ,a .very,rewardingexperience
to student teach at Westchester High.

_

1976 Respondent - Earlier involvement n actual cra5sroom.environment.

1976 Respondent - More realism is needed
V

1970 Respondent - Need more methods courses,-mgrevisual use, loner.'
student teaching.

,

/.1975 Respondent - More in-field experience earlier in the curriculum,

1974 Respondent - Some more me hods courses Should be offered 'to under-
graduates. I would have 'really missed a lot if-.I had not -gone to
graduate school. So many-get jobs 0,k-th only the first,degree and there-
fore miss so much. _

.
. $

There should be some requirement for the students.to get into public
school classrooms before the higher 4eveleducation cl/sses'(juirlior"arld .

senior). In-the-classes that Tk attended, discussion was always 'very
theoretical. 'If I would have known what really went onin tit-lose class-
rooms, the.Cllass discussiong would (or.-could)114ve beentnore relevant,

cIn' thejini"versity' classroom, I ofterj said I would reactand.,respond in
"one way 1.)ut now that I am a'teacher, I very rarely respond in the way
that I said I would. -..

. I , :-, .

1975 Respondent - The workbooksitnd paperbacks used in my education
have served as great resource texts. the only thing I found` racking is inl
formation on reading. The Fry Madability. Graphs are nice, but teaching
in a junior high'I have fottdimanystudents still haVdidifficulty in
reading. 4 least'one course in basic reading should"be taught'onthd' . ,

secondary level. _

. .

, The sensitivity training that was required I:felt was A waste Of time.
.

1974 Respondent - (1) SecondaKy social studies methods, 12) P#oblems in
/ diipline. . . i

,

1974 Respondentw- I think a little, time should bc: spnt- warning or 'pre-
, .

. .par4ng future teachers abOut extra-cUrricularectivities.
AL

yj
A



Secondary Education

a

(Cbntinued)

1975 Respondent,:- Early expo.sure'to the acipual classroom:satuation.
Teacher - aides- and classroom V9Mitation: 4onger- microteachIng.

.4 ..,.

1915 Respbnde5t - Teacher.trAnees need more' direct experience-in
'dealing with students, i.e., discipline, teaqhing.methods, ett..-

..-

A

1972 Respondent,- m'ore lf,or'prospective teachers, particularly
'field belnig trained for. In science, mare technigues.training.'

'1975 Respondent More preparation%in special fields. more. bns;ruction
from professors who have had publics school experignce in administration
and teaching..

', 1976 Respondent More courses on dis'cipline and student-teacher contact.

EDCI 'Mot Teaching

RespOndent Of the;12 SAes401 Hours taken at TAMU, I did a lot
of, busy work which I have not appliedkri the classroom and doubt, that
4

4

t.
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FIRST MAILOUT RETURNS

ti

HPE _

4

.I .

General Ohservaqon..- Two individuals responded to the open-ended
e

items on the HPE-questionnaire. Patterns or trends cannot,be discerned

frOm such a limited number of 'responses.

1976 Respondent - In my aptlion; less time needs tebe spent on ob'-
jectivs, lesson plans, EDCI 444, and more on resources and main-
streaffing. (never heard of it till I taught) and more emphasis on
material presentation and vs,ciet§ of methods to be sed in the class-

` room. I received good methods courses in P.EJ but not in education.
I must teach in a health classroom and posSibly biology ClasirooM,
and I have 4b, preparation.

1974 Respdndent - This questionnaire =s all well and fine; however,
this questionnaire will never be a real answer to the probleins that
will face a first Year teacher. The methods . . are fine in a
college environmept but they are not at all adequate to teach classes
of 60-100 7th graders. I felt that tie professors did not give me
a realistic look at edfication . . The coaching classes in the

P.E..curriculum when I was at A&M were (sicyovercroNded and should
be made into 3 hour courses. When I was there at A&M Ithe administration
wanted to create teachers who would teach'physical education, In

the proceSs of doing this the department neglected a very important,
part of a physical education teacher's-(sic) job and that is coaching.
In a great deal of school districts an' individual's (sic) coaching
record is atop prioritin obtaining a job and a student coming out
of A&M's department is at.,a disadvantage in that respect.

9
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RESPONSES TO-OPENaNDED,QUESTIONS SECOND MAILOUT

EDC1 - Elmentary Education
9 - I

1975 Respondent - More reading courses should be required as well as LLD
- course. AU teachers should 4e aware-of a listening lear'nin,g disability

irra child.

1975 Respondent'- Longer period for student teachers. Elementary professarS'
*need to tgpt out in the real world of education moreoften. They become too

v /em- v.
1974'.Respondent Prepare teachers for real 'teaching experience. The type
of teaching dome at AM is for the ideal.classroom situation. This does not
work for the ones who teach'in very poor districts. I have, only had 4 white
children in.the 3 years I've taught. , My schools have all begn very poor.
A't the present, Feven have to buy butcher'paper-for my bulltin boards.
I have no material to work with. Not even a map!

l

1975 .Rgspondent - Course' on discipline or classroom mana'gement;. more in- classroom
experience. .

.
/

1975 Respo ndent More teachers like.. . .

1975 Respondent I believed myearly.expe hences within school distri is was
very beneficial. Most coursework was very beneficial also.' These th ngs
could be improved, however:

(1). more knowledge of testing.and how to use_results. Ev n teacher-
made tests should be more fully discussed

if2), more knowledge of all professional groups could be ery hefplful

- (3) legal requireirents and liabilit7 should be'discuss d
(4) 'more Aiscussion of importance of good teacher -tea er and

arner and the

teacher-administrator relationships
(5) more help in how-to individualize for the slow

gifted child

.

1976 Respondent t.,The professors need to become more aware of the public school
classrooms; their needs, scope, problems, and requiremerits Lectures-need to
be organized with definite gaols, objectives, and purpose . Most of the
material I received in lectures was irrelevant and poorT ,presented.

'

The ,other professors were horribl
in the way they lectured, prepared for class, scope 0
relevancy, .organization, etc. The reacher Education
become relevant and: organized. The image of the' pro
as they attempt to train new teachers. They should
eximples of how to beach.

II-

9'S

examples of techer%
knowledge, interest,-
mgram at TAMU needs to

essors is very important
be informed and living
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1975 Respondent - fhe preparation I received at TAU gave me many advantages .

in my employment as'an elementary school teacher. All coursesP.ve'taken, I

.have drawn on for sources to help mein my classroom. I have even given ideas
to much Older, more experienced teachers, just from what I've learnedin EDCI:
oThe effectiveness of the program is. very important to me, and it has made a
difference in my teaching career. I wouldn't change anything about the. program
because it is very effective..

.
1975'Respondent - Before .choosing a teaching field I feel a student should know
more about-an elementary school's curriculum scheduOes. For example, the class
I taught as a student teacher had PE only once a week. In the schools I have
substituted in had a teacher's aide to teach PE; and Ihave had very, little

opportunity to use my special training, and, in fact, from wilat ,little experience
I have had in teaching, Ihave learned that I would prefer to have specialized
in social studies.

I elsofelt inadequate when a child comes to me with a personal problem,
and I was not prepared for the kind of problems they have.

1975,Respondent ; More emphasis on reading. An area of specialization in
readingpis desperately needed.

)

. 4

1975 Respondent -.the kindergartens at , - should not be used for
,student teachers.' The experienceswas awful - poor teachers, etc.

1976 Respondent- Fewer methods courses; MOM field experience (interns at
schools insteathof 6 weeks)(sic)

1974 Respondent - A home economics and/child dev,clopment (Combined) program, I

feel would round (jut the education program; more/classroom experiencel

1975 Respondent - I feel that the overall educatio6.program at TAMU is 'very
, 1 good. I was well-prepared to begin teaching..

.1976 ReSpondent There snould be less busy work.

1975 Respondent The instructors need.to teach with a practical classroom:in
mind and not an ideal one!:

1975 ReSpondent Change in philosophy of teaching held by professors; more
readi4 courses; undergrads required 1.1.0rcourses and methods course in language
arts;,courses,in elerientary majors requisites which.prepare'nim to teach in
middle schools. . . .

1975 Respondent - Add courses on speCial learning disability children who'are
mainstreamed; more information on discipline methods and on legal, liabilities
;especially in'Texas.

1976 Respondent More clagsroom observation as freshmen - more one-to-one
experience in student-teacher Telatonships.

Not enough feedback' from university supervisor, during student teaching.

1976,ResOondent - More time for microteaching and student teaching.

Respondent The whole education department.
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lic1976 Respondent More

1976 ReSpondent - More

1970 Respondent More
not:prepare me for the

1976 Respondent - More classroom'expe

1976 Respondent - A&M is great on 1

anq experience what its like to be
would benefit, also by going back i

'94

practical'experientes; more A. V. instruction.

reading and available/advisors

preparation in discipline with 25 students. A&M did
number of problqms,you have to handle all at once.

0

rilence.

pre-teachers go into the public schools
teacher,but I think some of the professors
the classrooms themselves.

1975 Respondent - My early field periehce was poorly organized, and I really
didn't getto do aide work. I h ped in a library with no student contact.

1976 Respondent - I am a.Title , Math teacher, and no'w I wish r had had more .

than 3 hours of math methods. odo a lot of screening of students.. Wheri
dame to interpreting tests a scores in a cumulative folder - what a blank!
What was STEA? How do you erpret an SRA map of a student? Could some .of
this be incorporated in th -thods tourses?i

' 1976 Respondent - The co n in some of the methods Courses.

1976 'Pesponden't - More rk in classrooms and with children evaluating a child's
weak areas and findin says to improve them.

1976 Respondent -- M classroom time from fregbman year shoild be in teaching
situations. %

1975 Respondent -
with "making pro
could be useful

1975 Responden
in elementary

1976 Respond ryt

1975 Respo 7nt

1975 Resp. dent

1973 Res 'orident

1975 Re pendent
vs. rea ing grou

1975\R spondent

1975 espondent
. and hievements

ny courses toward 6ompletion of 4egree.were mainly concerned'
ts" which is time,consuming. 'I believe more problemsytourses
'r individual needs.

Full semester studenl teaching; better professArs especially
th and reading.

- Longer period of student teaching in 3 ort4 different grades.

- 'Cou'rse on.Claisroom control and management.

- Longer internship - more supervisipn4in the field.

- More,time in actual classroom 9tuation!

Mr. e emphasis on READING skills,,special problems, individualized
ps w.

More practical classroom learning 1 not the ideal.

- Less idealism; ,10ucglion students need to know the real problems
of teacOing schoolS' today f'

1

Imo
, *



I

95

1976 Respondent - Orianization Only the secretary knows what's going on.
Everyone shoul4 be required to haVe at lea§t.one cou'rse in_ EPSY 320.

1974 Respondent Make it a 5-year program. Students should spend 1 year as
a student teacher. .
1973 Respondent More teacher involvement at schools.

1976, Respondent - More early field experience. Microteaching should be experienced
with school age children; not-fellow- classmates.

I
1976 Respondept More. (early) introduction tothe class as aides or observ-------
Ho* to'handle,actual discipline problems. How to individualize your teaching.

1975 R4spondent - I am at a wonderful, school that fits in b.eautifully with the
philosiophy 'taught at AM, I do feel, however, that I developed this superior
pill 10 phy .

r.

in my early chi ldhood courses and ,from working
4- at API resbyterian Day School." Therefore, the people. whof' did not receive this training were not as wt01.4repared. I feel that the

selection of cooperating teachers Should definitely be more carefully screened.,

1975. Respondent Make methods courses' more meaningful. Teach A&M students
how to teach elementary students practical ideas. Deal with subjects actually
taught in elementary school.

1976 Respondent - Add Cobrw- on discipline and learning problems.

1975 Respondent 'There should be rnor-6 information on what exactly is, taught on
eacirgrade level. More students should be required to rmake more materials.

-- and teacher aids for each subject. Less work onobjectives,and "book work"
and more on actually teaching.

1975 ReSpondent - Better organization and communication between student teachers
and supervisors. Cut out microteaching and spend more time in the classroom!
Work- on more discipline'. Get more graduate courses to the Houston area.
Require 6 'hours on Reading Methods instead of 3..- This is THE MOST important
aspect of the primary elementary experience.

Deal rqgre with .the hyperactive, emotionally disturbed child. More than the
average number in the average classroom fit this group (SIC).. I was unprepared
for suicide] tendencies, neurosis, and abuse. Dick, Jane, 'and Sally.do not
exist inHouston. Have more observing Tiellf experienc4`i. Aie need to watch good
teachers more before trying to become one ourselves..

161
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19RESpONSES TO OPEN ENDED QUESTIONS - SECOND MAILOUT

, EDCI - Secondary Education

Respondent - Lets on objectives; more on ,discipline; .students need to
'be introduced to the -classroom earlier in the program.r
1974 Respondent - Need more effective ways 'to handle discipline problems. More
education in clerical work of schools and teacheradministr;ator -relationships.

'1975 Respondent I would' ha)'e loved to have had a metlapds,cOurse in biology.

1973 Respondent Get down to basics and get rid of a lot of the objectives
crap. A teacher can have objectives in mind, bust not so much of the detail
being placed on the writing of objectives.

More emphasis relating to students as individual human beings. The best
part of my coursework was microteaching.

Of course,in theatre, a Jot of the things I'learne'd in EDCI courses
just don't fit. .

1975 Respondent - More methods arid, more actual training in discipline procedures.

1976 Respondent Student teaching- more cooperation between A&M and field
personnel.

1975 Respondent Something that corresponds to real situations - namerj,
discipline problems. Also-all the objective jun is junk!

1976 Respondent More practical- teaching and less emphasis on learning objectives.
4t.

1975 Respondent - Earl i er.fiel d experience with more than ltdequate supervising
teachers! I had a poor example to follow.

. . .
1976 Respondent 4 Th ere needs to be more, emphasis in discipline and less on

{. olojecti ves . - _1
. ,.. ,
11975 Respondent.:1 Unfortunately).the student teaching porti&.had- 'me instructing

.

..1/2

* in, geOgraphY which I only had a basic knowledge of. ,' .,..

1975 Respondent .- Methods of discipline should be:heavily emphstized!' It is
impossible to teach anything when one has to_spend all his/her ime trying, to
control behavior. . 1

.
1976 F,tesponctent7-. Let those plannlm to teach be exposed to the lassroom

,earlier than student teaching. V
. . ,:.'44,,

. n \ p
-974 Respondent'- Mere "realism" n edS. to' beAncludedin all EDCI Onourss,.

. . -
...v

1975' Respondent I think that A&M is doin9 a-very adequate job of \preparing
teachers from the few courses- that I took.

102
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1974 Respondent More personal, first-hand-e'xperienceWith actual teaching.
real students not bookwork.

1975 Respondent - MorechOce to obserie early in Uwe program. More'experience--
in 'handling discipline prOtbIems.

..

. .

1975: Respondent - More preptratiop in teaching fields.

1975 Respondent - I think more preparation is needed in the specific ieachipg
fields, i.e., more instruction of practical application: I also feel that the
introductory EDCI.courses are bfittle or no use. I also think the history
and philosophy course is not needed. EMphasize practicai application.

1974 R9spondent - Two semesters of teaching in major field rather-11'1A 2 .

methods courses.
.

1975 Respondent - More experience for secondary teachers in their second field,

1974 Respondent Clatsroom management of fabilities.

1975 Respondent - More field work on the secondary level before student teaching.
Poss.ibly just to observe classroom teachers.

4111k

1972 Respondent I am sure theiprogram has changed since Lgraduated. The
student "needs more practical exObrience in real-life situations: IThe textbook .-

situations are not.adequate to prepare anyone for what it's like working in
the field.

1975 Respondent - More experiAce in the classroom before student teaching.
_

1976 Respondent - My math, courses were too advanced. I needed more method5
classes.

1975 RespOndent - Need more instruction in reading. Secondary teachers,
especially English, need cqursework in reading instruction.

1976 Respondent - More early exposure to the classroom before actual student
teaching. ,

1976 Respondent - More emphasison discipline!

4976 'Respondent -.A student needs to do as much in-classroom experidnce'v,
potsible before he gets out on his own.,

1975 "Respondent - Required methods course for each teaching field. More
practical day-to-day useful hints for real-to- life'occurrency, discipline,
grading.. :

Less busy work andfde. actual, real'situations.
Differences.in junior high, and high school'age kids.
I was not an education major 'and had very little-help and communi-

N1It44'
cation in completing my certification.

1975 Respondent - Many teachers in different situations and at different schools
should be observed.

103
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*1974 Respondent - Ma etitomdre diffiCult to become a teacher. I taught one
' year an& saw that t acher quality is more than Poor. .This is not just a TAW

problem. , It seems prevalent across the state. (I base my caments fvommy
experience in a very well respected-school district.)

1976,Respondent More methods courses in the areas of specialization should
be added. Students should also have more opportunities to practice using
different types of. media. Perhaps this couldbe accomplished by in'creaing
the number of micro-lessons each person does.

975 Responderit - Either longerstudent teaching or more responsibilitieS so
thebeginners will know what it is really like!

1976 Respondent - Methods i

1
nteaching basic English; more classroom mans ement

courses:

k ve

Respondent - ToOmuch time was spent OR individualized instruction wh
it is,almost impossible to. implement in the normal classroom.

1975 Respondent Students need to:be in the public schools working with
experienced. teachers every semester for 4 years. Quit teaching all that
worthless theory and concentrate on practical matters.

1976 Respondent - More class cdntrpl-discipline information. In comparison
with other young teachers here, nr prepa'ration was excellent.

1976 Respondent Better screening of student teacher sipervisors. Theius'e of

objectives is far, far overemphasized in A&Miprogram.

1.972 Respondent In the secondary education part, there needs to be more field
work before actual student teaching.

1975 Respondent More.expen4enced petsonhel.

.1976
.

976 Respondent - Psychiatric counseling to'better prepare students for the
drudgery oflhitting a typewriter 8 hours per day after 4 years of college.

1974 Respondent - Teacher aide experience; audio-visual machift instruction;
expanded microteaching. ,

1926 Respondent - There needs to be courses involving:
(l) teaching in the affective domain.
(2) public relations/community
(3) how_to'keep a low profile
(4) how to manipulate adpinistrators
(5) .impress upon student in education the use of diplOMacy, praise,

and positive reinforcement
(6) extensive development of, unit and "packet" plans-
(7) courses in Wtening tO the student's message

1975 'Respondent - Many of these categbries are difficult to respond to becauce,
although I believe certainskills to be-necessary, I do not believe that 4t
is the responsibility Of an educational program totea'ch them to us. Example:
"Teacher-teacher relationships" - It is our job to learn Mow to interact with

104
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other people.
"Eva'kuating one's instruction" A teacher that is at all Senyrti

to his students will be aware of how,well is being undersold. 'He.should no
need,an outsider to record hi's eye movements to kfiew ff he is getting his
message across. \

Re: "Reading instruction" -Notall.teachers. afe trained to be reading'
teachers, so I cannot criticize the education department for failing:to teach.
me'reading instruction.

Added to the teacher education:program-at TAMU-should be a note of realism.
The peRgram assumed that all students would really like to learn if Only given
the opportunity; and, if riot, they would adapt their. behavior in order to
receive teacher's praise. Unfortunately, this'att:itude was a myth at,the school
where I taught, though I aim sure it is true. elsewhere. Not only was the
teacher not admired, he was actually lookeddown upon to the point that praise
by a teacher was a Soirrce of shame.

Parents and peers had made education seem undesirable, but they had,given
the students positive reinforcement for other activities so that the students
were not starved for attention. They 4g1t fulfilled in other ways, so there
was usually no big gap for a 'teacher to fill.

any TexasEducators visited our school, and they, were soout of touch that
when tried to describe e schools problems they thought we were dealing with
a gro p of pr4cocious s ents that were bored with the simplicities'of 8th grade
scien e. .

Everyone said they understood' things were different
in underpriveleged areas, but they could offer no ideas on how to handle this4c
type of student. Only (one professor) tried to.give us real answers; at the very
least he helped.us.to think of our own answers by -. presenting several alternatives.
He effectively utilized case stulies or his. persbnal experiences to bring these .

. options to light.

I would suggest that the type of student I have mentioned above be considered
when disscussing tne virtues of behavior modification with future teachers.

Also, you must concentrate more on classroom control! Almost all the student?
teachers I know had a bad experience with that aspect of teaching. Nothing can
be learned if there is no discipline. Everything else we learn'at A &14 is
negated without it.

It might help to discuss with future teachers the fact thVt disciplinary
acts taken,against a student of. another race are often misintOrpreted.by the
studen's parents (the student himself knows the truth) as racist. Legal questions
deserve some attention as well.

I had a very good teaching ei(perience; it might have been much worse
r know the books helped some people, but to me

they were almost.total.ly valueless. Microteachtng was very helpful.

1974 Respondent - Discipline is the major problem most teachers face,in today's
public schools. Oanx.of the students are unmotivated and simply do not care
about school. They are in school only because they are too young to quit. The
motivational techniques which I learned in college id() not apply to many cases
which I have encountered. In very few classrooms does one encounter the "ideal
situation" which we learned of in the class"robm. Iinstead we face man.9 student()
who are rude, abusive (to both the teacherr and fellow students), and imature

.(compared t others their age).
The car-to-be does not encounter these problems in student teachin

(at least I idn't. I feel that it would be extremely beneficial to all
education majors if a Bourse were available which was structured solely around.`
discipline in today's public schools

051
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. , h
Respondent.- Less philosophy; more InstructIpn and practice In handling

normal classroom situations. Muchof the instruction 'I recdived did not relate

to what goes on in. the real classroom: 4 _

Discipline, and its imPorlonce to, effective teaching,"although not'a

100

problem at our otvn school, cannot be overstressed. .
., .

The TAMU education program sends,prospective teachers' into the school world
with a gleam in their eyes, ready. to solve all the problems', and this.is
basically good. However, many of the older teachers they will come into contact
with'are very se!t in their ways, and will resist any change in'thetr schools' -
even necessary ones. New teachers should be aware of this; acrd should be

discreet and tactful when .initiating changts,
:

.

BasiCally, I feel that A'&M teacher program is one of the best, andI

am proud to have gone through it. 4
....

.9 o , ..

1976 Respondent -, I taught 2 classes of senior government, 1 junior economics,

and 3 freshman geography far 4 months in Lexington. I commuted 6 miles each'

-Pay. I quit'in December. Please stress to future teachers to maintain
distance (attitudinal) between themselves and the kids: Stress the mportance

of discipline, not letting the kids get away with anything at, all. GiNe the'

a finger and they tAke'a hand. And, of course; do not smile, yet maintain a'

sense of humor. Though I had an excellent student teaching experience, ITly
supervising" teacher made me work like a dog) when in the classroom on my own,,

f

I let discipline get put of -hand. Please stress the abOvEiand save others

the misery I went through. (If you need a what-,not:to-do speaker some everting ;...

let me know.) '
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